Introduction to the TAV Classroom Observation Form
The TAV team members will use the TAV Classroom Observation Form (Appendix 11) and Rigor/Engagement Rubric for Classroom Observation (Appendix 12) when visiting classrooms. It is the goal of the team to visit all teachers at least once during the TAV. The purpose of the classroom observation is to determine, within a 10 to 15-minute snapshot, the degree to which students are actively engaged in learning challenging content. Given the short window of observation, this form must be brief, while encouraging the observer to note key characteristics of the instruction that support student achievement. Space is provided on the form for comments about learning activities observed that will be considered as evidence of rigorous and engaging instruction for the TAV exit and written report.
There are many factors that contribute to a well-managed and well-planned lesson. To address them all would result in a form of many pages and an observation that lacks focus. This form encourages the observer to look specifically at the quality of work through items that support student learning. 
This form emphasizes several things:

· Rigorous instruction - This form attempts to describe the rigor of work in which students are engaged. It is more than an assessment of whether students are “on task.” Observers should be concerned with the grade-level rigor of the task and whether or not students are encouraged to think deeply about the content of the lesson and actually demonstrate understanding. For example, are students making lists, taking notes, recalling facts (basic level), or are they applying, analyzing (proficient level), and/or creating (advanced level)? (Appendix 12 – Student/Teacher  Level of Rigor)

· Student-centered engagement - The focus of the form is on student-centered engagement and learning experiences in the classroom. It is a “moment in time” assessment of what is actually happening. This is not an evaluation of individual teachers. For example, there are no items related to teacher planning. Though it is important for teachers to plan lessons, planning alone does not guarantee student learning. The teacher’s ability to engage the students in learning is a more significant factor and actually can be observed in the classroom. What is the teacher doing? What are the students doing? What is the level of engagement? (Appendix 12 – Student/Teacher  Level of Engagement) Such as: 

· Grouping students for maximum interaction of all students - This form describes the quality of the learning experience by grouping students by ability in pairs and cooperative groups. This is not an assessment of particular teaching methods, although some methods such as cooperative learning or project-based learning may indeed lead to improved student learning. For example, the form asks if students are engaged in substantive interaction about the content of the lesson. Students could be interacting in groups or in a well-designed discussion involving the whole class.

· Use of technology/equipment - The organization for learning and the resources available in the classroom are viewed only as they affect student learning. Use of technology (e.g. computers, white boards, graphing calculators) or equipment may be readily available in the classroom, but it is important to note how they are being used to enhance student learning. 

This form does not address all relevant data from the classroom observations. Some evidence may be difficult to obtain during an observation. Some issues may be better explored through questions during student or teacher interviews. For example, students should be asked whether they are aware of the standards for quality work and opportunities for extra help. Teachers should be asked about professional development opportunities and ways these opportunities have supported fundamental changes in classroom practice to improve rigor and engagement. 

Further evidence of student experiences can be collected if it does not interfere with teaching and learning. Beyond the actual observation of classroom events, the observer can ask the teacher, if the opportunity arises, for samples of student work, a copy of the course syllabus, copies of recent assessments or copies of end-of-course exams. These offer further evidence as to how the teacher engages students in learning.

