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HSTW Key Practices 

HSTW has identified a set of Key Practices that impact student achievement. Following are the HSTW Key Practices that provide direction and meaning to comprehensive school improvement and student learning:

1.
High expectations — Motivate more students to meet high expectations by integrating high expectations into classroom practices and giving students frequent feedback.

2.
Program of study — Require each student to complete an upgraded academic core and a concentration.

3.
Academic studies —Teach more students the essential concepts of the college-preparatory curriculum by encouraging them to apply academic content and skills to real-world problems and projects. School leaders need to:

· Align core academic courses to essential state and national standards that prepare youth for postsecondary studies and careers.

· Align student assignments, student work and classroom assessments to at least the proficient-level standards as measured by a NAEP-referenced exam and state assessments.

4.
Career/technical studies — Provide more students access to intellectually challenging career/technical studies in high-demand fields that emphasize the higher-level mathematics, science, literacy and problem-solving skills needed in the workplace and in further education. School leaders need to:

· Develop standards, conditions and agreements for awarding postsecondary credit in high demand career/technical fields to high school students.

· Require senior projects with academic, technical and performance standards.

· Provide students opportunities to work toward a recognized employer certification.
5.
Work-based learning — Enable students and their parents to choose from programs that integrate challenging high school studies and work-based learning and are planned by educators, employers and students.

6.
Teachers working together — Provide teams of teachers from several disciplines the time and support to work together to help students succeed in challenging academic and career/technical studies. Integrate reading, writing and speaking as strategies for learning into all parts of the curriculum and integrate mathematics into science and career/technical classrooms. School leaders need to support:

· Academic and career/technical teachers in engaging students regularly in reading books and articles writing, making presentations, and using high-level reasoning and thinking skills.

· Mathematics, science and career/technical teachers working together to better align and integrate mathematics concepts and skills into assignments in science and career/technical classrooms.

7.
Students actively engaged — Engage students in academic and career/technical classrooms in rigorous and challenging proficient-level assignments 3 using research-based instructional strategies and technology.

8.
Guidance — Involve students and their parents in a guidance and advisement system that develops positive relationships and ensures completion of an accelerated program of study with an academic or career/technical concentration. Provide each student with the same mentor throughout high school to assist with setting goals, selecting courses, reviewing the student’s progress and suggesting appropriate interventions as necessary. School leaders need to:

· Involve parents in annual meetings with students and their mentors to review progress and develop plans for the next year.

· Develop efforts to educate middle grades parents, school and teacher leaders, and students about the achievement level needed for challenging high school studies and to educate high school parents, students and teachers about the achievement level needed for postsecondary study and high-demand, high-income jobs.

9.
Extra help — Provide a structured system of extra help to assist students in completing accelerated programs of study with high-level academic and technical content. School leaders need to:

· Support all students to become independent learners by building into their learning experiences opportunities to practice habits of successful learners such as study and literacy skills, time management and learning with others.

· Give students easy access to opportunities to meet course standards and graduate with their peers.

· Support teachers in forming nurturing academic relationships with students aimed at improving students’ work and achievement.

· Plan catch-up learning experiences for entering ninth-graders who are not prepared to succeed in college-preparatory courses.

· Work with postsecondary institutions to identify 11th-graders not ready for postsecondary study.

· Develop special courses for the senior year to get these students prepared.

10.
Culture of continuous improvement — Use student assessment and program evaluation data to continuously improve school culture, organization, management, curriculum and instruction to advance student learning.  

Making Middle Grades Work: 
A Comprehensive Improvement Framework
Key Practices

1.
An academic core that is aligned with rigorous content and performance standards All students in the middle grades must have academic core curricula that accelerate their learning, challenge them and appeal to their interests.

· In mathematics, all students either complete Algebra 1 with acceptable performance or pass a pre-algebra test of proficiency and use algebra concepts to reason and solve problems.

· In science, all students in the middle grades use laboratory and technology experiences to learn scientific concepts in physical, life and earth/space sciences.

· Reading instruction across content areas should be part of the academic core curriculum through grade eight.

· The language arts curriculum requires that students use language correctly and effectively to find, organize and report on information through reading, writing, speaking and listening before exiting eighth grade.

· The social studies curriculum requires that, before students can exit eighth grade, they describe their heritage, their government, their world and economic principles through key issues of the past, present and future.

2.
A belief that all students matter – Each student needs to have a personal relationship with an adult who takes an interest in his or her successful learning, goal-setting and educational planning and personal growth.

3.
High expectations and a system of extra help and time – Students learn in different ways and at different rates. Middle grades students need enough time and help to meet more rigorous, consistent standards for all eighth-graders. The total curriculum of the middle grades school 
should focus on accelerating achievement for all students.

4.
Classroom practices that engage students in their learning – Young adolescents need varied learning activities linked to challenging academic content and opportunities to use newly acquired skills and concepts in real world applications. 

5.
Teachers working together – All teachers need time to plan together, to develop and coordinate learning activities, and to share student work that meets proficiency standards.

6.
Support from parents – Parents must have a clear understanding of and must support the higher standards for performance in the middle grades.

7.
Qualified teachers – Middle grades teachers must know both academic content and how to teach young adolescents.

8.
Use of data – States, districts and schools must continuously use data on student, school and teacher performance to review and revise school and classroom practices as needed to obtain improved student achievement.

9.
Exploring and Using Technology – Middle grades students and teachers must have opportunities to explore and use technology to improve knowledge and skills in English/language arts, reading, mathematics, science, and social studies. Learning through activities and applications across the curriculum develops competence in technology.

10.
Strong Leadership – Middle grades schools need strong, effective principals who encourage teachers and actively participate with them in planning and implementing research-based improvements in school.

High Expectations:

Where Are We and Where Would We Like To Be?
	Current Status

Place a checkmark in the column under the number that best describes your level of implementation for each indicator.
1-Not Addressed     2-Being Planned
     3-Early Stages of Implementation     4-Full Implementation

	I. Clear Alignment to Standards

	
	1
	2
	3
	4

	1. Each course has a defined set of standards that drive instruction and assessment and are posted in the classroom on a daily basis.

	
	
	
	

	2. Courses are aligned horizontally (across different sections of the same course) and vertically (across different grade levels) so that instruction and assessments support all students in reaching proficiency.

	
	
	
	

	3. Common unit plans and/or pacing guides are developed to support all students reaching proficiency on the standards.

	
	
	
	

	4. Common assignments and assessments are used to measure the standards in different sections of the same course.
	
	
	
	

	5. Common rubrics have been developed to measure students’ proficiency on the standards.
	
	
	
	

	6. Examples of quality work that meets high standards are provided by teachers, posted in classrooms for students and shared with parents.
	
	
	
	

	7. Common course syllabi, rubrics and end-of-course exams have been developed.
	
	
	
	


	II. Communication of Expectations to Students and Parents

	
	1
	2
	3
	4

	1. Common course syllabi have been developed that outline content and assignments so that students and parents can see what students are expected to master in each course.
	
	
	
	

	2. The message has been conveyed that there is much important work to be accomplished, that students are capable of doing it, and that there will be support to help them accomplish it. This message is conveyed consistently in a variety of situations and communication opportunities, both oral and written, such as: 


	
	
	
	


	III. Assignments and Assessments That Will Provide Evidence of Proficiency

 in Relation to the Standards

	
	1
	2
	3
	4

	1. The assignments and assessments are broad enough in scope to provide adequate evidence that students have reached proficiency in the course standards.
 
	
	
	
	

	2. Assignments and assessments ask all students to work at the proficient or advanced level.

	
	
	
	

	3. Assignments are designed to build the habits of a successful student—good study skills, notebooks, note-taking, and reflection on learning—that will help make students’ efforts effective.

	
	
	
	

	4. Students are required to do one or more hours of meaningful homework across all subjects each night.

	
	
	
	

	5. The school has and enforces a homework policy; policy is communicated to students and parents.


	
	
	
	

	6. The assignments are aligned with building-wide literacy goals (25 books/year, research papers in all classes, and weekly writing assignments).

	
	
	
	

	7. The assignments are aligned with building-wide numeracy goals (regularly assigned mathematics problems and mathematics problems on assessments).

	
	
	
	


	IV. Quality of Expected Work

	
	1
	2
	3
	4

	1. Guidelines for quality work (rubrics or scoring guides) are provided for every project and assignment.

	
	
	
	

	2. Students are required to re-do work and/or given opportunities to re-take assessments that are not to quality (A, B, C, and Not Yet) to stress how important it is to learn everything that is taught.

	
	
	
	

	3. Students are required to revise their essays and other written work several times to improve quality.

	
	
	
	

	4. Students report that their teachers set high standards for them and are willing to help them meet them.


	
	
	
	


	V. Clear Grading Practices and Communication of Progress

	
	1
	2
	3
	4

	1. Teachers clearly indicate and students understand the amount and quality of work necessary to earn and A or B.
  
	
	
	
	

	2. Teachers agree that “A” work represents honors/above grade level.


	
	
	
	

	3. Teachers agree that “B” work represents grade level work.


	
	
	
	

	4. Teachers agree that “C” work represents below grade level work.


	
	
	
	

	5. There is a plan to regularly communicate—at least weekly—with parents and students about the students’ progress.

	
	
	
	

	6. There is a plan to involve parents in checking and responding to student work.

	
	
	
	

	7. There is time allowed for teachers and peers to review and provide feedback to work in progress.

	
	
	
	


	VI. Intervention and Opportunities for Extra Help

	
	1
	2
	3
	4

	1. Courses balance the theme of students doing their personal best at all times with the theme that the teacher is willing to assist each student to master challenging assignments.
	
	
	
	

	2. Students receive information on when, where, and how extra help can be obtained and what the student must do to get it.
	
	
	
	

	3. A system of interventions is designed to go into effect when a student falls below a “C” in a course (parent contact, student alert form, prescribed extra help, conferences, and contracts for improvement). 

	
	
	
	

	4. Adequate time and additional instruction is provided (without penalty) for students to re-do work and/or re-take assessments until the standards are met.

	
	
	
	

	5. The school has and enforces an attendance policy.


	
	
	
	

	6. The school has and enforces a tardy policy that expects students to be in class on time.
	
	
	
	


FAILURE RATE DISCUSSION GUIDE

(Staff grouped by departments)

Failure rates that exceed 15-20%, especially in core academic areas, will make it difficult to reach a goal to improve the graduation completion rate at Malvern High School.

What actions can we take in the classroom to support students in successfully demonstrating learning (reducing failure rates)?

Questions to guide discussion:

Other than students simply not attending, why are students failing?  What percentage of the failures would you attribute to the various reasons for failure?

· Not turning in work?  ____________%

· Turning in late work? ____________%

· Not making up missed work? ________%

· Turning in work of poor quality? ________%

· Poor test/quiz grades? __________%

· Not participating in class?  Having materials/books? __________%

Given the reasons (identified above) what actions could you take to:

· Get more students to turn in work

· Ask students to re-do work to quality (improving their grade)

· Get students to make up missed work

· Improve students’  test/quiz grades

· Improve students’ class participation


How can we use our interim and progress reports to inform parents about the specific reasons for failure?

· Putting at least two comments on every interim report

· Completing a grade explanation sheet for all failing students
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	Effort-based Approach to Student Achievement
	Ability-based Approach to Student Achievement

	Effort makes a difference. Academic ability can be grown. It is not how smart the child is, but how hard he or she works that determines success. All students are held to high expectations and offered opportunities to take challenging courses. 

Students learn at different rates and may not reach proficiency at the same time. A mistake is not an inability to perform, but a learning opportunity. For that reason, students may re-do work and retake tests.

Effort-based teachers are not necessarily unrealistic about their students’ capabilities, but they are unwilling to give up on them. Students are provided with extra help—during school, in the summer, and before- and after-school. 

Students can be motivated to come to the belief that their effort is worthwhile, even if they do not believe it at the time they enter school. 

Students are provided with extensive and specific feedback through the learning process to make corrections in their understanding and continue to learn. 

Teachers explicitly teach students how to exert effective efforts in learning—study skills, time management, problem solving, and note-taking.
	Students of high ability receive the highest marks and are selected to take the most challenging courses. Students perceived with less ability are put in classes with lower expectations. Any academic deficiencies students have are attributed to low ability.

Since time is the constant in learning, students that fail to finish assignments, score well on tests, or learn key concepts by the “due dates” receive failing marks with no second chances. 

Extra help opportunities are entirely the responsibility of the student. If they take advantage of them, that’s good; but no structure exists to ensure that students who need extra help get it.

Students have the responsibility to motivate themselves to learn. If they do not believe they can do well in school, they probably won’t. 

Feedback to students is limited, often occurring only in the form of a numerical or letter grade.

Teachers assume that students should have these skills by the time they get to high school.


Providing Students with More Than One Opportunity 
to Meet High Standards
The Power of the “I”
Although most districts throughout the country have developed or adopted a series of standards and benchmarks for most courses, teachers have not been trained to move those standards into the classroom in any way other than curriculum. Standards-based education involves establishing content standards and benchmarks, but it also involves standards-based teaching and learning. 

In order to have true standards-based teaching and learning, the key is for all students to meet these standards at the proficient level. Schools have adopted the content standards, but not the teaching and learning standards. 

When schools are completely standards-based, with content, process and learning standards, systems have to be put into place that not only measure how well students perform on the standard, but must also offer opportunities for students who actually perform below the standard to have extra help and time to redo assignments to get them to reach the standards. Although this may seem impossible in some teachers’ eyes, most schools can do a much better job than they are currently doing to assure that almost all students reach this level. 

How can schools make this shift in thinking? 

Turn your school into one where Failure is Not an Option!
Schools must develop teaching and grading strategies and extra help programs that provide opportunities for revising or re-doing work to meet content standards. Schools must also begin to examine their goals and priorities concerning teaching and learning to standards. Schools can do this by redefining high expectations as meeting grade-level standards at the proficient or advanced level. Schools must also embrace the idea that 

Zeros Aren’t Possible!

Schools have to create a culture of high expectations where teachers are confident and supported when they tell students that there are “No excuses!” and that they “…don’t get to choose not to work.”  This practice will work to improve the quality of all student work when implemented with fidelity. 
The following pages identify the elements of a re-do policy and provide descriptions of school programs that are working toward this effort. None is perfect; none can be duplicated exactly due to different school populations, resources, etc., but they are ideas that are being implemented in real schools that are working for teachers and students to meet their goals.

Key Elements of an Effective Re-do Policy

1. 
Students no longer receive zeros when work isn’t turned in; they don’t have an option not to turn in work.

2.
Late work is just that – late – but it must be completed if teachers are to correctly determine if students know and understand the standards being taught and assessed.

3. 
Students must be given extra help opportunities (required) to complete the work during the school day (not during the class – ever), after school, Saturday School, or whatever fits your school’s possibilities. (This piece is completely up to schools to determine how this help can best be delivered.
4.
Consequences change for students not having work ready to turn in on time: 
· Require students to stay after school in an extra help setting to complete work 
· Require students to attend an extra help class during the school day 
· Some policies state that students are not allowed to participate in any extra-curricular activity (sports, band, chorus, clubs – events and practices), if they are missing any assignments or have attempted to turn in poor quality work.

· Must contact students’ parents and solicit their assistance  – this must begin early and will have the greatest impact.

· Requires a parent conference at a pre-determined number of missed assignments or failed tests, etc.

5. Students will receive an “I” on any assignment not turned in, and One or more “I”s will result in an “I” grade for any report period.
6. Tests may be excluded from the policy.

· Teachers may choose to give students opportunities to raise test scores by coming in during extra help times.
· Some teachers already allow students to make up tests in order to pass, and this practice should continue if it is working. 

7. Students cannot receive an A (or a B in some schools) on any assignment that is late or turned in incomplete (some schools have instituted specific time periods)

8. Students never receive an F if an assignment is completed within the year or semester (determined by each school as appropriate).

9. A few students will still fail no matter what you do. So…..

· Final report cards have asterisk or note reporting to parents that the F is a result of failure to complete work.

· The goal is to get all groups of students to meet grade-level course standards at an acceptable level.
Ideas for Your School

Elements of your school policy (draw from the nine elements on previous page or from group discussions).

1. 


2. 


3. 


4. 


5. 


6. 


7. 


8. 


Setting Up Policies for Re-doing Work

Strategies for Re-doing Work

	Re-doing Work Strategies
	Example

	Students can re-take tests or re-do major assignments on which they must show proficiency on the standards.


	

	A finite period for re-doing work is used to get all students meeting (or nearly meeting) proficiency on a specific task, typically at the beginning of the course. Examples: essays, open-response questions, lab reports. 


	

	Assignments are sequenced so that students turn in drafts of work as a part of the total assignment grade. All students are expected to re-do work before the final draft is completed. Feedback may be from the teacher or from peers, but must be specific to quality indicators for the assignment so that students know what is to be re-done to improve.


	

	Students may re-do formative assignments and assessments (such as class work or quizzes), but not summative assessments at the end of the unit or course. 


	

	Grading provides a scaffold of opportunities to develop proficiency on smaller assignments before students are expected to show proficiency on “high stakes” assignments or assessments. Specific feedback is provided throughout the process so that students are aware of what they need to do to improve. 


	


Setting Up Policies for Re-doing Work

Sample Re-doing Work Policies from Course Syllabi

	Re-doing Work Policy
	Effects of the Policy on Struggling Students

	English 1

Students may revise any assignment that was turned in on time by the due date assigned by the teacher in order to make up for lost points. Students may not revise tests or quizzes.
	

	American Citizenship

· Students are encouraged to redo work to meet the course goals and objectives.

· Students may redo their work if they score a 69% and below.

· For the sake of fairness and accountability, the highest redo work grade will be an 86%.

· Students must meet with an American Citizenship teacher before or after school to discuss the redo work.

· Students may be allowed to redo, but may also be given a slightly different assignment. 
	

	Physical Science

All assignments are designed to show whether students have met the standards for the course. Any unit test, project, lab report, or “science in the news” report assessed as “poor quality” will be expected to be REDONE for higher credit.


	

	Biology

“Redo” work indicates work that was completed on time, but not at a level that is satisfactory to the expectations given. High-quality work is expected and students will be given opportunities to redo SOME work until it meets standards specified during instruction. This is at the discretion of the instructor. 
	

	Algebra I

Students may retake any test and receive the highest grade attained. To retake a test, a student must attend one after-school extra help session.
	

	Spanish I

Students must meet with the teacher to discuss possible options for resubmitting unsatisfactory work. 
	


[image: image5.wmf]Setting Up Policies for Re-doing Work

Managing Re-Doing Practices

1. Set up clear policies for re-doing work in a course and communicate those policies to students and parents in a course syllabus at the beginning of the school year. Decide what kinds of work will be re-done. Explain how re-doing will affect a student’s grade. Carefully construct language to encourage students’ effort.

2. Involve parents by explaining the role of re-doing work in the learning process. Communicate through the course syllabus, during parent orientation, and at parent/teacher conferences. When possible, ask parents to sign work that is re-done. 

3. Develop a form that outlines the protocol for re-doing work. Ask students to attach the original work and the re-done work.

4. Add a step to the re-doing protocol that ensures re-learning and illustrates the student’s effort and commitment to reach proficiency. 

a. Develop a plan with the student for re-doing the work or re-learning the material. Set dates by which the work will be re-done and the final grade assigned.

b. Require students to attend an extra help or review session. 

c. Require students to explain the types of errors they made and how they were able to correct them.

· What did you do wrong to get this grade? 

· How did you correct the problem? 

d. Require students to do a written analysis of their errors on a test, explaining what they did incorrectly and the concepts that were being assessed. Have them explain what they would do differently next time. Grade the analysis as you would a test.
5. Consider a different format for the re-do. The goal is to understand and assess the students’ proficiency. Sometimes it may be just as efficient to ask the student a series of questions orally rather than to develop a different version of a test or to re-do an entire project. 

6. Carefully consider the grading aspects of re-do. If grades are to reflect students’ proficiency on the standards, the highest grade must be given. Averaging two grades does not give an accurate assessment of the proficiency obtained.

7. Place constraints on re-doing work to exercise professional discretion when needed. Sometimes students “blow-off” assignments and abuse the re-doing opportunities. Handle this as a character issue and talk with the student. Rescind the re-do opportunity if needed. 
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Talking about re-doing work raises major concerns . . . 

· What if my approach to re-doing work is all wrong? 

· What if I disagree with my colleagues about re-doing work? What if my colleagues don’t like they way I have students re-do work?

· What if the principal or department chair makes me do something with re-doing work that I don’t want to do?

Steps for Engaging Teachers in Setting Up Re-Do Policies

Improving student achievement means that we often have to motivate colleagues to consider new ideas and perhaps even do something they are originally against doing. Their hesitation can be based on ignorance, fear, distrust, worries about an increased workload, or complacency. The following steps help focus teachers on clear goals and get them thinking about building on their successes to take action that will improve all students’ learning.

[image: image7.wmf]
1. Begin with data. Are your course failure rates high? Are students performing poorly on state or standardized tests because they are not reaching proficiency? Be clear about the need for re-do opportunities.

2. Share what is already being done with re-doing work. Individually, teachers may already be using re-do opportunities. Discuss the circumstances under which teachers have students re-do work and the number of students taking advantage of those opportunities. Note the impact of those teachers’ re-do practices on their failure rates.

3. Choose one or two re-do practices to “pilot test” as an action research project within a content area or grade level team. Set up the re-do practice, collect data on how many students take advantage of the re-do policies and how the re-doing of work affects students proficiency in the standards. Examine the data and analyze what went well with the re-do practice(s) and what might be changed to improve it.  

4. Adopt a re-do practice in a content area or grade level team and implement it fully for a year, examining how it affects failure rates and students performance on assessments. 

SAMPLE LETTER TO BOARD MEMBERS

Dear Board of Education Members:

Right Choice High School’s mission is to prepare all students for success in rigorous courses in high school. In order to make this vision possible, we are going to need to find ways to assist all of our students in meeting the high standards of work necessary to meet this challenge.

As a member of the High Schools That Work network of schools, our aim is to increase student achievement by providing rigorous academic courses that meet state and local standards, and teach in such a way as to engage more students in interesting work. This work will take effort on the part of teachers and our students. Learning is the result of effort, and even more effort is required if students are behind. With that in mind, we plan to assist those students who need additional help to meet those rigorous standards and produce quality work that is necessary in high school, post secondary education and the world of work.

One of the biggest changes that may affect your student is that Right Choice High School will no longer accept work that is below a minimum level. Students will have to redo work that does not meet these requirements, and zeros will not be allowed. We know that in the past many students have not had work done on time or not completed work at all, and they have received zeros. This practice was used in hopes to help students understand the consequences of not doing acceptable work. This practice has not been successful in getting all students to complete acceptable work, and many students leave having completed few if any challenging assignments and are completely unprepared for the new level. RCHS wants all our students to be successful, and we will need your support.  

Please find attached the No Zero Policy we plan to implement at RCMS during second semester. It is important for everyone to understand that the bar has been raised here at RCMS , but that we are going to assist students in reaching those high expectations. We know that we can count on your support in the difficult road ahead as we assist our students and parents with the new expectations and this policy.

Sincerely,

SAMPLE LETTER TO PARENTS

Dear Parents:

Right Choice High School’s mission is to prepare all students for success in rigorous courses in high school. In order to make this vision possible, we are going to need to find ways to assist all of our students in meeting the high standards of work necessary to meet this challenge.

Our school is a member of a network of middle schools aimed at increasing student achievement by providing rigorous academic courses that meet state and local standards, and teaching in such a way as to engage more students in interesting work. This work will take effort on the part of teachers and our students. Learning is the result of effort, and even more effort is required if students are behind. With that in mind, we plan to assist those students who need additional help to meet those rigorous standards and produce quality work that is necessary in high school, post secondary education and the world of work.

One of the biggest changes that may affect your student is that Right Choice High School will no longer accept work that is below a minimum level. Students will have to redo work that does not meet these requirements, and zeros will not be allowed. We know that in the past many students have not had work done on time or not completed work at all, and they have received zeros. This practice was used in hopes of helping students understand the consequences of not doing acceptable work. This practice has not been successful in getting all students to complete acceptable work, and many students leave having completed few if any challenging assignments and are completely unprepared for the new level. RCHS wants all our students to be successful, and we will need your assistance.  

Please read the attached No Zero Policy and discuss it with your child. It is important for everyone to understand that the bar has been raised here at RCHS, but that we are going to assist students in reaching those high expectations. Once you have read the policy and discussed it with your student, please have your student sign that he/she understands the policy and that you do as well by your signature.  

Sincerely,

Right Choice Principal

 What “A”, “B” and “C” Looks Like

According to NAEP 
School leaders will need to facilitate a whole faculty discussion designed to reach a common understanding of what A and B level work looks like and what students who earn A’s and B’s ought to be able to accomplish.
	Grade Assigned to Student
	A
	B
	C 
	I

	NAEP LEVEL Student  Is Able To Achieve
	Advanced or Proficient
	Proficient 
	Basic  
	Below basic

	Level Of Competency Student Is Able To Achieve
	· Exceeds expectations for grade level
· Successfully answers questions or solves problems from Bloom’s levels at application and above/ Depth-of-Knowledge Levels 3 and 4
· Meets expectations for Honors level 

· Competent and able to complete college preparatory work

· Exceeds standard for the course as identified by state and local standards
	· At grade level

· Competent for grade level work
· Successfully answers questions or solves problems from Bloom’s knowledge, comprehension and application and analysis or Webb’s Depth-of-Knowledge Levels 1 and 2 and sometimes 3
· Performs at standard for the course as identified by state and local standards 
	· Approaching grade level

· Successfully answers most questions or solves problems from Bloom’s knowledge and comprehension levels and Webb’s Depth-of-Knowledge Levels 1 and 2

· May be unable to memorize facts, but can be successful with real-world, hands-on activities

· Usually performs at standard or nearing standard for the course as identified by state and local standards


	· Below grade level

· Unable to complete grade level work
· Unable to answer many Bloom’s knowledge and comprehension / Depth-of-Knowledge Level 1 questions or solve problems requiring basic comprehension

· Unable to perform at standard for the course as identified by state and local standards

	Percentage Of Assessment Assignment Objectives Student Is Able To Successfully Complete
	· Able to complete 90% of levels of Bloom’s Taxonomy and Webb’s Depth-of-Knowledge questions on teacher made tests
	· Able to complete 80% of all of Bloom’s taxonomy and Webb’s Depths-of-Knowledge questions on teacher made tests
	· Able to complete 70% of Bloom’s knowledge and comprehension or Level 1 and 2 of Webb’s Depths-of-knowledge questions on teacher-made tests 
	· Completes less than 70% of Bloom’s knowledge, comprehension and application or Webb’s Depth-of Knowledge Level 1 and 2 questions on teacher made tests


Design Instruction That Meets Proficient Levels
Good Instructional Planning

· Is aligned to course standards.

· Stresses high expectations. 

· Actively engages students.

· Involves teachers’ working together. 

· Requires administrative support.

What Promotes Learning
· Good instructional planning;

· A balanced use of student and teacher centered approaches; 

· well planned, teacher-centered instruction; 

· Student centered instructional strategies;

· Use of technology to motivate, challenge, and engage students; and

· Classroom conditions that promote learning.
Instructional Strategies That Affect Student Achievement
· Identifying similarities and differences

· Summarizing and note taking

· Reinforcing effort and providing recognition

· Homework and practice

· Nonlinguistic representations

· Cooperative learning

· Setting clear objectives and providing feedback

· Generating and testing hypothesis

· Questions, cues, and advance organizers
Grading Practices: What Do Letter Grades or Number Grades Mean? Versus

What Should Letter Grades or Number Grades Mean?

The Controversy: Most educators and non-educators assume that grades and grade point averages are precise indicators of what students know and can do in a subject area. Yet there is still little agreement as to the exact meaning of letter grades. National surveys show great discrepancies between how teachers determine letter grades. Although all teachers seem to include what students know in the subject, elements such as effort, behavior, and attendance are also considered and weighted differently. Grades given by one teacher might mean something entirely different from grades given by another teacher, even though the teachers preside over two identical classes with identical students who are assigned identical work. For example, one teacher might count effort and cooperation as 25% of the grade; another teacher might not count these variables at all. 

Issues for Discussion

· What elements do grades stress?  How are these elements weighted in determining a grade?
· Academic Performance

· Tests, Quizzes, Exams

· Projects

· Performance Assessments

· Homework

· Effort

· Behavior

· Attendance

· Cooperation/Attitude

· Compliance

Reflect:

· What are the most important elements determining a grade? The least important?

· Are there multiple ways students can “show what they know?” Are these methods appropriate for the standards for the course?

· Is there a final exam? Is it comprehensive?
· Do the elements used in determining a grade give a complete picture of whether or not students have mastered the content of the course?
· What would be the impact of a policy allowing students to redo work until it met a certain standard of quality? 

· To what extent should a grade for the course reflect elements other than students’ knowledge of course content (behavior, attendance, attitude)?

· Should certain elements used in determining grades be consistent across courses in a school? If so, which elements? 

· Should the weight of these elements in determining grades be consistent across courses?  Why or why not?

· How should we communicate to students what it takes to earn an “A” or a “B?”
· How are summative and formative tests used?  What part should each have in determining a grade?

· Can grades be valid or reliable if everyone has a different system? How do parents and students know what an “A” is?

· Could it be possible that grades are another way to sort kids? Is this done so that parents and teachers can compare one child to another:  “my child is an “A” student, what is yours?”

· What do grades mean? What is an “A”? A Percentage of correct answers?

· What information do grades give to teachers and parents? What do you know about the “B” student who comes into your room the first day of school? Did they know their content?  Did they show good effort?

· Are grades necessary? If not, what could we do? If so, why?

Aligning Grading Practices with Standards

How Would You Determine Juan’s Grade?

Grading Scale for the Course:

A
93-100

B
85-92

C
77-84


D
76-70


F
Below 70

Juan’s Average Semester Test Scores

	Test #
	# Items
	# Correct
	% Correct
	Grade

	1
	100
	87/100
	87 %
	B

	2
	50
	45/50
	90%
	B

	3
	5
	2/5
	40%
	F

	4
	Essay
	75/100
	75%
	D

	5
	5
	1/5
	20%
	F

	6
	50
	45/50
	90%
	B

	7
	Essay
	75/100
	75%
	D


1. Given the above data, how would you go about determining Juan’s letter grade for the marking period?

2. What letter grade would you assign Juan for the grading period?  Why?
Activity developed by Dr. Lynn Canady

[image: image1.wmf]   
“Re-do” and “Not Yet” SURVEY

1.  Do you grade all assigned work?



Yes


No

2.  Is work given that must be done outside of class?  

Yes


No

3.  How do you convey a due date to students? (Circle all that apply)

Planner



Direction sheet

Chalk/white board

A. Calendar

B. Syllabus

C. Activity sheet

D. email

E. Other (be specific) 

4.  Do you currently have a “re-do,” “No Zero,” “not yet” or “Power of I” policy?   yes    no

5.  Do all teachers in your school currently have one of the policies above?  Yes    No 

6. If you have a policy above, which of the following is/are included in your policy?

points or percent deducted

team time/detention

parental phone call

descending scale

not accepted 

other (explain)

7. How is the policy communicated to parents? 


Expectations sheet


Assignment sheet


Newsletter

Phone call

Letter

Syllabus

A. Email

B. Planner

C. Other (explain)

8.  Are students given the opportunity to redo work?   Yes      No

Tests

Quizzes

Homework

Projects

Daily work

All work

No work

Explain your process

10.  Is it mandatory for all students to redo work?   Yes      No


all work

some work

no work

11. Do you coordinate your assignments with other team members?  Yes    No     Sometimes



(Middle grades only)

12. Define your understanding of ‘extended time’ for regular education, special education and/or ELL students. 

Addendum to Planner
What is a rubric?
A rubric is a scoring guide that seeks to evaluate a student's performance based on the sum of a full range of criteria rather than a single numerical score. 

A rubric is an authentic assessment tool used to measure students' work. 

· Authentic assessment is used to evaluate students' work by measuring the product according to real-life criteria. The same criteria used to judge a published author would be used to evaluate students' writing. 

· Although the same criteria are considered, expectations vary according to one's level of expertise. The performance level of a novice is expected be lower than that of an expert and would be reflected in different standards. For example, in evaluating a story, a first-grade author may not be expected to write a coherent paragraph to earn a high evaluation. A tenth grader would need to write coherent paragraphs in order to earn high marks. 

A rubric is a working guide for students and teachers, usually handed out before the assignment begins in order to get students to think about the criteria on which their work will be judged. 

A rubric enhances the quality of direct instruction. 

Rubrics can be created for any content area including math, science, history, writing, foreign languages, drama, art, music, and even cooking! Once developed, they can be modified easily for various grade levels. The following rubric was created by a group of postgraduate education students at the University of San Francisco, but could be developed easily by a group of elementary students. 


Why use rubrics?
Many experts believe that rubrics improve students' end products and therefore increase learning. When teachers evaluate papers or projects, they know implicitly what makes a good final product and why. When students receive rubrics beforehand, they understand how they will be evaluated and can prepare accordingly. Developing a grid and making it available as a tool for students' use will provide the scaffolding necessary to improve the quality of their work and increase their knowledge.

In brief:

· Prepare rubrics as guides students can use to build on current knowledge. 

· Consider rubrics as part of your planning time, not as an additional time commitment to your preparation. 

Once a rubric is created, it can be used for a variety of activities. Reviewing, reconceptualizing, and revisiting the same concepts from different angles improves understanding of the lesson for students. An established rubric can be used or slightly modified and applied to many activities. For example, the standards for excellence in a writing rubric remain constant throughout the school year; what does change is students' competence and your teaching strategy. Because the essentials remain constant, it is not necessary to create a completely new rubric for every activity. 

There are many advantages to using rubrics:

· Teachers can increase the quality of their direct instruction by providing focus, emphasis, and attention to particular details as a model for students. 

· Students have explicit guidelines regarding teacher expectations. 

· Students can use rubrics as a tool to develop their abilities. 

· Teachers can reuse rubrics for various activities. 

Learning to create rubrics is like learning anything valuable. It takes an initial time investment. Once the task becomes second nature, it actually saves time while creating a higher quality student product. The following template will help you get started:

· Determine the concepts to be taught. What are the essential learning objectives? 

· Choose the criteria to be evaluated. Name the evidence to be produced. 

· Develop a grid. Plug in the concepts and criteria. 

· Share the rubric with students before they begin writing. 

· Evaluate the end product. Compare individual students' work with the rubric to determine whether they have mastered the content. 

SAMPLE: Fiction-writing content rubric
	Criteria 
	4 
	3 
	2 
	1 

	PLOT: "What" and "Why"
	Both plot parts are fully developed.
	One of the plot parts is fully developed and the less developed part is at least addressed.
	Both plot parts are addressed but not fully developed.
	Neither plot parts are fully developed.

	SETTING: "When" and "Where"
	Both setting parts are fully developed. 
	One of the setting parts is fully developed and the less developed part is at least addressed.
	Both setting parts of the story are addressed but not fully developed. 
	Neither setting parts are developed. 

	CHARACTERS "Who" Described by behavior, appearance, personality, and character traits.
	The main characters are fully developed with much descriptive detail. The reader has a vivid image of the characters.
	The main characters are developed with some descriptive detail. The reader has a vague idea of the characters.
	The main characters are identified by name only.
	None of the characters are developed or named. 



In the above example, the concepts include the plot, setting, and characters. The criteria are the who, what, where, when, and why parts of the story. The grid is the physical layout of the rubric. Sharing the rubric and going over it step-by-step is necessary so that students will understand the standards by which their work will be judged. The evaluation is the objective grade determined by the teacher. 

The teacher determines the passing grade. For instance, if all three concepts were emphasized, a passing grade of 3 in all three concepts might be required. If any part of the story fell below a score of 3, then that particular concept would need to be re-taught and rewritten with specific teacher feedback. 

In another example, suppose a teacher emphasized only one concept, such as character development. A passing grade of "3" in character development may constitute a passing grade for the whole project. The purpose in writing all three parts of the story would be to gain writing experience and get feedback for future work.

Share the rubric with students prior to starting the project. It should be visible at all times on a bulletin board or distributed in a handout. Rubrics help focus teaching and learning time by directing attention to the key concepts and standards that students must meet. 

What's the difference between analytic and holistic rubrics?
· Analytic rubrics identify and assess components of a finished product. 

· Holistic rubrics assess student work as a whole. 

Which one is better? 

Neither rubric is better than the other. Both have a place in authentic assessment, depending on the following:

· Who is being taught? Because there is less detail to analyze in the holistic rubric, younger students may be able to integrate it into their schema better than the analytic rubric. 

· How many teachers are scoring the product? How many teachers are scoring the product? Different teachers have different ideas about what constitutes acceptable criteria. The extra detail in the analytic rubric will help multiple grades emphasize the same criteria. 

Fiction Writing Content Rubric – HOLISTIC
· 5 – The plot, setting, and characters are developed fully and organized well. The who, what, where, when, and why are explained using interesting language and sufficient detail. 

· 4 – Most parts of the story mentioned in a score of 5 above are developed and organized well. A couple of aspects may need to be more fully or more interestingly developed. 

· 3 – Some aspects of the story are developed and organized well, but not as much detail or organization is expressed as in a score of 4. 

· 2 – A few parts of the story are developed somewhat. Organization and language usage need improvement. 

· 1 – Parts of the story are addressed without attention to detail or organization. 

Rubric Reminders:
1. Neither the analytic nor the holistic rubric is better than the other one. 

2. Consider your students and grader(s) when deciding which type to use. 

3. For modeling, present to your students anchor products or exemplars of products at various levels of development. 

What is a weighted rubric?

· A weighted rubric is an analytic rubric in which certain concepts are judged more heavily than others. If, in a creative writing assignment, a teacher stresses character development, he or she might consider weighing the characters part of the rubric more heavily than the plot or setting. 

· Remember that the purpose of creative writing is to evoke emotion from the reader. The writing needs to be interesting, sad, exciting, mysterious, or whatever the author decides. One way to develop the intended emotion is to focus on each concept separately within the context of creative writing. 

Advantages
A weighted rubric clearly communicates to the students and their parents which parts of the project are more important to learn for a particular activity. Weights can be changed to stress different aspects of a project. One week a teacher may focus on character development. In the next week or two, plot may take precedence.

A weighted rubric focuses attention on specific aspects of a project. When learning something new, it is difficult to assimilate all of the necessary details into a coherent final product. Likewise, it is difficult to learn new things in isolation or out of context. A weighted rubric devised from quality projects will allow new learners to focus on what is being taught, while providing meaningful context to support the entire experience. 

Different ways to weight rubrics

1. Refer to the analytic rubric in part two of this series. If you have just focused on character development, simply require students to achieve a passing score of 3.00 in characters, realizing that the other parts are also necessary for quality fiction writing. 

2. Assign numeric weights to different concepts. Characters might be worth 50 percent, and the setting and plot might be worth 25 percent each. When grading a story, the teacher would put twice as much weight on characters as either setting or plot. A passing score of at least 2.00 points with 1.50 coming from characters would be required. After a lesson on how to develop the plot, that concept might be worth 50 percent while the setting and characters would be worth 25 percent each. 

3. To achieve a cumulative effect after the second lesson, the plot and characters might be worth 40 percent each, and the setting might be worth 20 percent. 

Summary
Weighted rubrics are useful for explicitly describing to students and parents what concepts take priority over others for certain activities. In designing weighted rubrics, it is important not to lose sight of the purpose of an activity by getting bogged down in meaningless details, such as the number of adjectives and verbs used or the number of pages written.

The purpose of creative writing is to evoke a response from the reader. Using written words to elicit emotion effectively requires skill and understanding of the language. The concepts are the form by which good writing is judged. The important criteria become how the author uses language to achieve his or her goals. 

Using Good Rubrics

In order for all students to know exactly what to do to get their assignments and assessments  up to an A or B or C level, they have to have a detailed description of what the teacher wants, particularly if there is a product that students work on or produce. The one guiding principal that all teachers should understand about rubrics is that they are both horizontal and vertical and that they have to be detailed. They should look similar to the rubric on the following page.
The points above give a maximum level for an A at 100, a B at 91, and a C at 70. These points could of course be tweaked for any school’s grading scale, but you get the idea. Rubrics can easily be set up so that there is a column for student/peer review and even parent review prior to turning in final product. Columns can be set up for first draft, final copy, etc., or first submission, re-do assessment, etc.  

There have to be clear differences between what an A, B or C look like on any assignment with a product. Right now this isn’t happening. Teachers can go to www.rubrics.com in order to find additional rubrics by category, type of assignment, subject area and many others. www.rubistar.com is a site where teachers have added their own rubrics for specific assignments. These in particular might not be solid, well-developed rubrics and some are really bad, so teachers have to be careful and know what they are looking for. It is a great site for taking a product like “developing an oral report” or “developing a PowerPoint for example. Teachers can actually go in, edit these models with their own particular assignments and shorten the time it takes to devise a rubric significantly. 
Some textbook companies sell ancillary materials that include rubrics. Again, some are good, but others are simply awful – scoring guides only – at best. The problem with many of these sites is that they include grading checklists or scoring guides that are horizontal only and are often listed as rubrics. 

When teachers choose a score out of the 8 or 18 points in the rubric below, they should be generous, and not hold back points. It should not be up to 8 points; it should be 8 or 18 points. 

Rubric for Writing a Five-paragraph Essay
	ajor Categories
	A
	B
	C
	Self-

score
	Peer-

score
	Teacher Score

	Thesis Statement
	Clearly states the major idea (theme) of the paper in sentence one; uses 3 complete sentences or clauses that state three areas within that idea that the writer will use to support and give validity to the main idea; clearly relates to the reader the purpose of the paper; has very few grammatical/ mechanical errors throughout 
10pts
	States the major idea (theme) of the paper in sentence one; uses 2-3 sentences or clauses that state three areas within that idea that the writer will use to support and give validity to the main idea; states the purpose of the paper;  has very few grammatical/ mechanical errors throughout
9 pts
	States the major idea (theme) of the paper in sentence one; states in one sentence the two areas within that idea that the writer will use to support and give validity to the main idea; has very few grammatical/ mechanical errors throughout

9 pts
	
	
	

	Topic Sentence 1
	Indent paragraph; take the first area stated in the second sentence of the thesis and rewrite it as a more complete and compelling idea that supports the main idea
8 pts
	Indent paragraph; take the first area stated in the second sentence of the thesis and rewrite it as a complete idea that supports the main idea 
8 pts
	Indent paragraph; take the first area stated after the thesis sentence and rewrite it as a complete idea that supports the main idea
8 pts
	
	
	

	Supporting Sentences for Topic 1
	Use 4-5 additional complete sentences to describe specific points, details, examples, or opinions in a variety of sentences types

20 pts
	Use 3-4 additional complete sentences to describe specific points, details, examples or opinions
18 pts
	Use 2-3 additional complete sentences to describe specific points, details, examples, or opinions
18 pts
	
	
	

	Topic Sentence 2
	Indent paragraph; take the second area stated in the second sentence of the thesis and rewrite it as a more complete and compelling idea that supports the main idea                 8 pts
	Indent paragraph; take the second area stated in the second sentence of the thesis and rewrite it as a complete idea that supports the main idea     8  pts
	Indent paragraph; take the second area stated after the thesis sentence and rewrite it as a complete idea that supports the main idea 
5 pts
	
	
	

	Supporting Sentences 
	Use 4-5 additional complete sentences to describe specific points, details, examples, or opinions in a variety of sentence types 
20 pts
	Use 3-4 additional complete sentences to describe specific points, details, examples, or opinions                   18 pts
	Use 2-3 additional complete sentences to describe specific points, details, examples, or opinions 
17 pts
	
	
	

	Topic Sentence 3
	Indent paragraph, take the third area stated in the second sentence of the thesis and rewrite it as a more complete and compelling idea that supports the main idea.

8 pts
	Indent paragraph; take the third area stated in the second sentence of the thesis and rewrite it as a complete idea that supports the main idea.                          8 pts
	Indent paragraph, but no topic sentence appears. Paragraph begins with additional facts or details or examples that do not fit with a stated topic in the thesis.                             3 pts
	
	
	

	Supporting Sentences for Topic Sentence 3
	Use 4-5 additional complete sentences to describe specific points, details, examples, or opinions in a variety of sentence types

                                    20 pts
	Use 3-4 additional complete sentences to describe specific points, details, examples, or opinions                   

                                 18 pts
	includes some loosely strewn together sentences that are points made about the main idea of the paragraph, but not tied to the thesis points or a topic sentence                    9 pts
	
	
	

	Conclusion
	Indent paragraph, write one-2 sentences that clearly summarize the purpose of the paper by restating the thesis statement in another clear, but precise manner that draws a conclusion to the ideas within the paper   5 pts
	Indent paragraph; restate the thesis in 1-2 sentences that summarize the ideas within the paper

                                   5 pts
	Indent paragraph; write one sentence that restates the thesis statement in a little bit different way that makes it a summary, not an opening 
5 pts
	
	
	

	Promptness Required
	Assignment must be completed and turned in on the due date 
	Assignment must be completed and turned in no later than one day after the due date 
	Assignment must be completed and turned in no later than three days after the due date without redoing the paper for higher level of quality
	
	
	

	Total points
	
	
	
	
	
	


presentation” 

Rubric Toolbox

Online Resources to Assist in Creating Effective Rubrics

Online Rubric Generators

Rubistar - http://rubistar.4teachers.org/index.php (registration and log-in required)

Teach-nology - http://www.teach-nology.com/web_tools/rubrics/ (registration and log-in required)

Thinkinggear.com – http://teachinggear.com 

North Carolina Regional Education Library - http://goal.learningpt.org/spsg/GetProd.asp
Rubric Banks

Chicago Public School

http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/Rubric_Bank/rubric_bank.html
Rubrics 4 Teachers

http://rubrics4teachers.com/ 

University of Wisconsin

http://www.uwstout.edu/soe/profdev/rubrics.shtml
Utah Education Network

http://www.uen.org/Rubric/browse.cgi
Teach 4 Learning

http://myt4l.com/index.php?v=pl&page_ac=view&type=tools
www.Thinkinggear.com where you can navigate through their tools link to create your own rubrics with some design assistance. 
Rubric Planning Worksheet:

Questions to Ask When Creating a Rubric

	What are the specific tasks and subtasks of the assignment?



	What are the cognitive/thinking skills and demonstrated representations of learning of the assignment?



	What is the rubric's purpose? ....Is this a qualitative or quantitative rubric? Is the rubric for student feedback or to provide a grade?



	What are your ranking descriptors going to be? Remember to use neutral rating words to avoid negative connotations.



	Did you consider and build in a full range of skills and knowledge with clear indicators of each level of performance?



	Apply your rubric and then consider....Do you need to make any revisions?




adapted from Project Centre@2Learn.ca: Project Basics 

Brownie Rubric

With your group, design a rubric to evaluate a brownie. Use the grid below as a guide. When finished, please put your rubric on chart paper.

	
	Delicious
	Tasty
	Edible
	Not Yet Edible

	Taste


	
	
	
	

	Texture


	
	
	
	

	Richness


	
	
	
	

	Visual Appeal


	
	
	
	


What “A”, “B” and “C” Looks Like

According to NAEP 
School leaders will need to facilitate a whole faculty discussion designed to reach a common understanding of what A and B level work looks like and what students who earn A’s and B’s ought to be able to accomplish.
	Grade Assigned to Student
	A
	B
	C or below

	NAEP LEVEL Student  Is Able To Achieve
National Assessment of Educational Progress
	Advanced or Proficient
	Proficient or Basic
	Basic or Below basic

	Level Of Competency Student Is Able To Achieve
	· Exceeds expectations for grade level
· Successfully answers questions or solves problems from Bloom’s levels at application and above/ Depth-of-Knowledge Levels 3 and 4
· Meets expectations for Honors level 

· Competent and able to complete college preparatory work

· Exceeds standard for the course as identified by state and local standards
	· At grade level

· Competent for grade level work
· Successfully answers questions or solves problems from Bloom’s knowledge, comprehension and application/Depth-of-Knowledge Levels 1 and 2
· Performs at standard for the course as identified by state and local standards 
	· Below grade level

· Unable to complete grade level work
· Unable to answer many Bloom’s knowledge and comprehension / Depth-of-Knowledge Level 1 questions or solve problems requiring basic comprehension
· Unable to perform at standard for the course as identified  by state and local standards

	Percentage Of Assessment/Assignment Objectives Student Is Able To Successfully Complete


	· Able to successfully complete 90% of  Level 1 and Level 2 Depth-of- Knowledge/Bloom’s knowledge, comprehension and application questions on teacher made tests

· Able to complete 90% of Level 3 and Level 4 Depth of Knowledge/Bloom’s analysis, synthesis and evaluation questions on teacher made tests
	· Able to complete 80% of Depth-of-knowledge Level 1 and Level 2 questions/Bloom’s knowledge, comprehension and application questions on teacher made tests

· Able to complete 80% of Level 3 and Level 4 questions/Bloom’s analysis, synthesis and evaluation questions on teacher made tests
	· Completes less than 80% of Depth-of Knowledge Level 1 and 2/Bloom’s knowledge, comprehension and application questions on teacher made tests

· Completes less than 80% of Depth of Knowledge Level 3 and Level 4/Bloom’s analysis, synthesis and evaluation questions on teacher made tests


What is “A” Work?

Write a description that distinguishes each level of work.

	Grade
	Performance Descriptors

	A
	

	B
	

	C
	

	D or I 
	

	F or I 
	


Examining Course Content Standards to Determine What Students Should Know and Be Able to Do at each Bloom’s/NAEP/Depth-of-Knowledge level.

As a content specific group, select one of the following standards for your discussion.  Determine the scope of the standard by listing everything a student would need to know and be able to do. Display your work on chart paper.

	· Understand the role of special interest groups, political parties, the media, public opinion and majority/minority conflicts on the development of public policy and the political process. (American Government)

· Collect, evaluate and organize information to produce reports and papers. (Grade 12 English)

· Understand the relative size of integers, rational numbers, irrational numbers, and real numbers. (Algebra I)

· Demonstrate an understanding of the different types of business organizations. (Business/Finance)

· Understand and represent functions algebraically and graphically (Middle School Mathematics)

· Describe the parts and systems of living things and relate them to need, function and classification (Middle School Science)

· Make inferences and predictions (Middle School Language Arts)


	Standard:  

	Know


	Do
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