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Making Middle Grades Work

Getting All Subgroups to Make AYP for NCLB: A Team, Train-the-Trainer Approach

Strand 1: Special Education

Working Collaboratively to Address the Needs of Special Education Students in the Inclusion Model

High Schools That Work, NE Ohio Region

February 21-22, 2008

NEOUCOM, Rootstown, OH

Karen Kanotz,  mcoe_klk@access-k12.org 

Jim Earnhart, mcoe_jee@access-k12.org

Consultants State Support Team Region 5 

5555 Youngstown Warren Rd. Suite 696

Niles, OH 44446

Phone:  1-800-776-8298

Fax:  330-544-1000

Strand 1 – Special Education

Workshop Objectives

1) Understand how Ohio calculates/determines AYP.

2) Support efforts currently in place (sites are to bring plans that address AYP targets.)

3) Learn how to address the need for targeted instruction for students not on grade level.

4) Identify principles and effective strategies for providing supplemental instruction.

5) Collaborate through Professional Learning Communities (PLC) to determine which strategies would work best in their own schools 

6) Network with schools addressing the same AYP targets to share strategies/successes 

Strand Objectives

1) Understand the needs of the students in special education programs in meeting the challenges of learning in an inclusion model

2) Establish high expectations for all students in an inclusion model

3) Examine a variety of practices at successful schools working collaboratively in an inclusion model

Concurrent Session A - February 21, 2008









9:30 a.m.
Curriculum and Compliance:  Expectations of NCLB and IDEA2004,

Analyze characteristics of an inclusion special education program and assess where your school is and where you would like to be in terms of setting high expectations for all students. 

9:45 a.m.
Raise the bar for SWD, Access to general education :

Understanding Universal Design for Learning:  An Overview

10:15 a.m.      Review sample lesson plans utilizing UDL practices (Working Break)  Review examples of  Unit and lesson plans  that enable special needs students  to access the general education curriculum. 

11:15 a.m.
Reflections Complete the reflection page in preparation for the Team De-Briefing for Session A. 

11:30 a.m. 
Adjourn Session A

Concurrent Session B - February 21, 2008









1:30 p.m.
Comprehensive planning for instruction: collaboration and assessment 

Review sample lesson plan formats and various tools and websites to assist with standards based instructional planning and access for SWD to the general education curriculum.
2:15 p.m.
Break

2:30 p.m.
Deepening Practice: 

Prepare lessons to meet the needs of all students in an inclusive classroom utilizings multiple means of representation, engagement, and expression 

3:15 p.m.
Reflections Complete the reflection page in preparation for the Team De-Briefing for Session B.
3:30 p.m.
Adjourn Session B

Concurrent Session C – February 22, 2008

9:00 a.m.
Do’s and Don’ts in Modeling Instructional Strategies

9:30 a.m.
Teach Backs:   Teams will share the lessons they have developed and the various tools utilized in their differentiated planning

10:00 a.m.
Break

10:10 a.m.
Identification of strengths and limitations to provided tools, sharing of additional tools.  

10:50 a.m.
Reflections Complete the reflection page in preparation for the Team De-Briefing for Session C.
11:00 a.m.
Adjourn Session C

Concurrent Session A
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What Challenges Do Students Face in an Inclusion Model? 

                                                     Beliefs at the Heart of High Expectations: Effort vs. Ability

	Effort-based Approach to Student Achievement
	Ability-based Approach to Student Achievement

	Effort makes a difference. Academic ability can be grown. It is not how smart the child is, but how hard he or she works that determines success. All students are held to high expectations and offered opportunities to take challenging courses. 

Students learn at different rates and may not reach proficiency at the same time. A mistake is not an inability to perform, but a learning opportunity. For that reason, students may re-do work and retake tests.

Effort-based teachers are not necessarily unrealistic about their students’ capabilities, but they are unwilling to give up on them. Students are provided with extra help—during school, in the summer, and before- and after-school. 

Students can be motivated to come to the belief that their effort is worthwhile, even if they do not believe it at the time they enter school. 

Students are provided with extensive and specific feedback through the learning process to make corrections in their understanding and continue to learn. 

Teachers explicitly teach students how to exert effective efforts in learning—study skills, time management, problem solving, and note-taking.


	Students of high ability receive the highest marks and are selected to take the most challenging courses. Students perceived with less ability are put in classes with lower expectations. Any academic deficiencies students have are attributed to low ability.

Since time is the constant in learning, students that fail to finish assignments, score well on tests, or learn key concepts by the “due dates” receive failing marks with no second chances. 

Extra help opportunities are entirely the responsibility of the student. If they take advantage of them, that’s good; but no structure exists to ensure that students who need extra help get it.

Students have the responsibility to motivate themselves to learn. If they do not believe they can do well in school, they probably won’t. 

Feedback to students is limited, often occurring only in the form of a numerical or letter grade.

Teachers assume that students should have these skills by the time they get to high school.


High Expectations for All 

Where Are We and Where Would We Like To Be?

Place a checkmark in the column under the number that best describes your level of implementation for each indicator.

1-Not Addressed     

2-Planned     

3-Early Stages of Implementation     

4-Full Implementation

	I. Clear Alignment to Standards

	
	1
	2
	3
	4

	1. Each course has a defined set of standards that drive instruction and assessment and are posted in the classroom on a daily basis.
	
	
	
	

	2. Courses are aligned horizontally (across different sections of the same course) and vertically (across different grade levels) so that instruction and assessments support all students in reaching proficiency.
	
	
	
	

	3. Common unit plans and/or pacing guides are developed to support all students reaching proficiency on the standards.
	
	
	
	

	4. Common assignments and assessments are used to measure the standards in different sections of the same course.
	
	
	
	

	5. Common rubrics have been developed to measure students’ proficiency on the standards.
	
	
	
	

	6. Samples of quality work in relation to the standards are reviewed by teachers and posted in the classroom for students.
	
	
	
	


	II. Communication of Expectations to Students and Parents

	
	1
	2
	3
	4

	1. Common course syllabi have been developed that outline content and assignments so that students and parents can see what students are expected to master in each course.
	
	
	
	

	2. The message has been conveyed that there is much important work to be accomplished, that students are capable of doing it, and that there will be support to help them accomplish it. This message is conveyed consistently in a variety of situations and communication opportunities, both oral and written, such as: 


	
	
	
	


	III. Assignments and Assessments That Will Provide Evidence of Proficiency

 in Relation to the Standards

	
	1
	2
	3
	4

	1. The assignments and assessments are broad enough in scope to provide adequate evidence that students have reached proficiency in the course standards. 
	
	
	
	

	2. Assignments and assessments ask all students to work at the proficient level (application and analysis levels of Bloom’s Taxonomy of Objectives).
	
	
	
	

	3. Assignments are designed to build the habits of a successful student—good study skills, notebooks, note-taking, and reflection on learning—that will help make students’ efforts effective.
	
	
	
	

	4. The assignments include meaningful homework.
	
	
	
	

	5. The assignments are aligned with building-wide literacy goals (25 books/year, research papers in all classes, and weekly writing assignments).
	
	
	
	

	6. The assignments are aligned with building-wide numeracy goals (regularly assigned mathematics problems and mathematics problems on assessments).
	
	
	
	


	IV. Quality of Expected Work

	
	1
	2
	3
	4

	1. Guidelines for quality work (rubrics or scoring guides) are provided for every project and assignment.
	
	
	
	

	2. Students are required to re-do work and/or given opportunities to re-take assessments that are not to quality (A, B, C, and Not Yet) to stress how important it is to learn everything that is taught.
	
	
	
	

	3. Students understand that they may revise written work several times to improve quality.
	
	
	
	


	V. Clear Grading Practices and Communication of Progress

	
	1
	2
	3
	4

	1. Each student clearly understands exactly what it takes to earn an A or a B in the class in both the amount and quality of work.
	
	
	
	

	2. There is a plan to regularly communicate—at least weekly—with parents and students about the students’ progress.
	
	
	
	

	3. There is a plan to involve parents in checking and responding to student work.
	
	
	
	

	4. There is time allowed for teachers and peers to review and provide feedback to work in progress.
	
	
	
	


	VI. Intervention and Opportunities for Extra Help

	
	1
	2
	3
	4

	1. Courses balance the theme of students doing their personal best at all times with the theme that the teacher is willing to assist each student to master challenging assignments.
	
	
	
	

	2. Students receive information on when, where, and how extra help can be obtained and what the student must do to get it.
	
	
	
	

	3. A system of interventions is designed to go into effect when a student falls below a “C” in a course (parent contact, student alert form, prescribed extra help, conferences, and contracts for improvement). 
	
	
	
	

	4. Adequate time and additional instruction is provided (without penalty) for students to re-do work and/or re-take assessments until the standards are met.
	
	
	
	


Reflection
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1. What are your strengths in setting high expectations for all students in the inclusion classroom?

2. Where are your areas for improvement? 

3. How could a lesson designed at the proficient level using differentiated instructional strategies to include a rubric for varying performance be a tool for setting high expectations in the inclusion classroom?

Compare Plans and Strategies for Meeting AYP

High Expectations: Team Time

Choose two or three areas related to high expectations and discuss your current strengths as a school and ways in which you could raise expectations for students in special needs programs.

	Area Related to High Expectations
	Strengths We Can Build On
	Actions We Could Take to Improve 

	
	
	

	Area Related to High Expectations
	Strengths We Can Build On
	Actions We Could Take to Improve

	
	
	

	Area Related to High Expectations
	Strengths We Can Build On
	Actions We Could Take to Improve
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	Component
	Essential Question
	Indicators of Quality
	Additional Indicators of Quality

	Lesson Description
	What is the purpose of the lesson and its place within a course and rigorous program of  study?


	· A clearly stated purpose

· Big ideas or topics included in the course

· A description as to how this course fits into an overall program of high school studies with a rigorous academic core and a concentration

· A rationale for why this course is important to students’ future success in further learning and the workplace

· Pre-requisites identified
	

	Instructional Philosophy
	How will students be actively engaged in learning the content of this lesson?


	· A description of the kinds of learning activities in which students will be engaged, such as

· Hands-on activities

· Laboratory experiences

· Class discussion

· Open-ended problem solving

· Work-based learning

· Project-based learning

· A description of the use of technology, such as

· Using computer-assisted research/assignments 

· Using word processing to complete an assignment or project

· A description of the use of cooperative groups to deepen understanding of content
	

	Course Standards 
	On what national, state, and/or business and industry standards are students expected to become proficient?
	· The essential concepts, principles, and skills of the course are listed as part of the standards (usually 8-10 are selected for the syllabus)

· Academic skills that cross all curriculum areas are identified, such as

· Reading

· Writing

· Numeracy

· Oral presentation
	


	Major Assignments and Assessments
	Does the lesson engage students in a variety of intellectually challenging work that will get students to proficiency with regard to the standards for the course?


	· A sufficient list of assignments and assessments to determine if students are proficient in the standards

· Assignments and assessments that require students to produce work at the proficient or advanced level (apply, synthesize, analyze, and/or evaluate concepts, skills, and information)

· An extended major project that lasts a week or more at least once a semester

· Meaningful homework

· A contribution to the literacy goals for the school

· At least one short writing assignment given weekly

· A research paper

· Contribution to students reading 25 or more books or the equivalent each year

· A contribution to the numeracy goals for the school
	

	Assessment and Grading Plan
	Does the plan provide for a thorough assessment of the standards for the course?


	· Adequate projects, assignments, and assessments to determine whether or not students are proficient in the standards for the course

· A variety of clearly defined, expanded assessment methods, such as

· Tests with essay and open-response questions

· Performance-based assessments

· An end-of-course exam that is common across different sections of the same course 

· A portfolio of student work

· A clear description of the amount and quality of work necessary to get an A or a B

· A policy for redoing work to quality

· A policy for late or missing work 

· An explanation of where and when students can receive extra help
	

	Additional Components
	How does the lesson, course, program of study  involve parents?
	· Signature of parents to be returned

· Contact information of instructor
	


 Criteria for a Set of Assignments and Assessments for a Course
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Essential Question: 


Does the course engage students in a variety of intellectually challenging work that will get students to proficiency with regard to the standards for the course?

1. Are the assignments and assessments sufficient evidence for determining whether students have met ALL the standards for the course? If there is insufficient work required for a particular standard, what would you suggest adding? 

2. Do the projects, assignments, and assessments described ask students to produce work at the proficient or advanced level (to apply, synthesize, analyze, and/or evaluate concepts, skills, and information)? Cite evidence of the levels present.

3. Are students required to work on an extended major project that lasts a week or more at least once a semester? (HSTW Assessment data shows that students who say they are required to do a major project in every class score higher in reading, mathematics, and science.)

4. Is meaningful homework assigned? (HSTW Assessment data shows that students who are assigned and do at least one hour of homework a night across all subjects score higher in reading, mathematics, and science.)

5. Do the assignments and assessments support school-wide literacy goals?

· Is at least one short writing assignment given weekly? How?

· Are students required to complete a research paper?

· How do the assignments contribute to helping students read 25 or more books—or their equivalent—across all classes each year?

6. Do the assignments and assessments support school-wide numeracy goals?

7. Are other criteria met as established by school-wide standards for quality, such as . . . 
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Essential Question: Does the term grade reflect the degree to which the student has reached proficiency in the standards of the course?

Issues in Grading

	Issue
	Description

	
	


Adapted from: It’s a Good Score! Just a Bad Grade by Robert Lynn Canady and Phyllis Riley Hotchkiss. Phi Delta Kappan, September 1989. 

Establishing Grading Practices
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Review the sample course syllabi from your school and describe the present grading practices in use as they are explained to students. 

· What kind of work are teachers most likely to grade (tests, quizzes, projects, homework, etc.)?

· Is the work that is graded typically linked directly to the standards for the course? 

· Are the different kinds of work assigned a weight in the course grade?

From your review of the course syllabi and your knowledge of grading practices in your school, what are the issues in grading that need to be addressed?

What actions might you take to address those issues?

· Awareness of issues in grading

· Collective awareness grading practices—similarities and differences

· Collaboration to arrive at common grading practices 

· Among different sections of the same course

· Among content area teachers

· Throughout the school 

Course Assessment and Grading Plan
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The assessment and grading plan of a course syllabus should include the assessment methods to be used (projects, tests, quizzes, notebooks, homework, etc.) and how those assessments translate into a grade for the course.  For example, is there a system of total points or are grades averaged? A thorough grading and assessment plan should include: 

· A Grading Scale. Identify the grading scale used by your school district, school building, or department for assigning letter grades. 
· The Components of the Grade. Explain of the assessment methods that will be used and about what weight they will carry in the overall grade for the course and for the grading period. (For example, tests are 40 percent of the grade; projects are 30 percent; class work is 15 percent; and homework is 15 percent). 

· Policies for Re-Doing Work and for Late Work. Write a description of how you will ask students to re-do work that is not to expected levels of quality. 

· Opportunities for Extra Help. Describe how students can access extra help for this course so that they can develop proficiency in the course standards. 
· An Overall Grading Rubric. Write a general description of what each level of work looks like so that students will know what it takes to earn a grade of “A” or “B” in the class. As the course progresses, you may provide more specific rubrics for projects, assignments, and assessments. 
Overall Grading Rubric

Write a general description of what each level of work looks like so that students will know what it takes to earn a grade of “A” or “B” in the class. As the course progresses, you may provide more specific rubrics for projects, assignments, and assessments. 

	Grade
	Performance Descriptors

	A
	

	B
	

	C
	

	D
	

	F
	


Reflection Questions:

· Do students know what it takes to get an “A” in this course? 

· What does it mean to get a “D”? 

· To what extent should the grade for the course reflect whether or not students know the content they are expected to learn?

· To what extent should the grade for the course reflect a students’ attitude or participation in class?
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1. Set up clear policies for re-doing work in a course and communicate those policies to students and parents in a course syllabus at the beginning of the school year. Decide what kinds of work will be re-done. Explain how re-doing will affect a student’s grade. Carefully construct language to encourage students’ effort.

2. Involve parents by explaining the role of re-doing work in the learning process. Communicate through the course syllabus, during parent orientation, and at parent/teacher conferences. When possible, ask parents to sign work that is re-done. 

3. Develop a form for that outlines the protocol for re-doing work. Ask students to attach the original work and the re-done work.

4. Add a step to the re-doing protocol that ensures re-learning and illustrates the student’s effort and commitment to reach proficiency. 

a. Develop a plan with the student for re-doing the work or re-learning the material. Set dates by which the work will be re-done and the final grade assigned.

b. Require students to attend an extra help or review session. 

c. Require students to explain the types of errors they made and how they were able to correct them.

· What did you do wrong to get this grade? 

· How did you correct the problem? 

d. Require students to do a written analysis of their errors on a test, explaining what they did incorrectly and the concepts that were being assessed. Have them explain what they would do differently next time. Grade the analysis as you would a test.

5. Consider a different format for the re-do. The goal is to understand and assess the students’ proficiency. Sometimes it may be just as efficient to ask the student a series of questions orally rather than to develop a different version of a test or to re-do an entire project. 

6. Carefully consider the grading aspects of re-do. If grades are to reflect students’ proficiency on the standards, the highest grade must be given. Averaging two grades does not give an accurate assessment of the proficiency obtained.

7. Place constraints on re-doing work to exercise professional discretion when needed. Sometimes students “blow-off” assignments and abuse the re-doing opportunities. Handle this as a character issue and talk with the student. Rescind the re-do opportunity if needed. 
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· What if my approach to re-doing work is all wrong? 

· What if I disagree with my colleagues about re-doing work? What if my colleagues don’t like they way I have students re-do work?

· What if the principal or department chair makes me do something with re-doing work that I don’t want to do?

Steps for Engaging Teachers in Setting Up Re-Do Policies

Improving student achievement means that we often have to motivate colleagues to consider new ideas and perhaps even do something they are originally against doing. Their hesitation can be based on ignorance, fear, distrust, worries about an increased workload, or complacency. The following steps help focus teachers on clear goals and get them thinking about building on their successes to take action that will improve all students’ learning.
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1. Begin with data. Are your course failure rates high? Are students performing poorly on state or standardized tests because they are not reaching proficiency? Be clear about the need for re-do opportunities.

2. Share what is already being done with re-doing work. Individually, teachers may already be using re-do opportunities. Discuss the circumstances under which teachers have students re-do work and the number of students taking advantage of those opportunities. Note the impact of those teachers’ re-do practices on their failure rates.

3. Choose one or two re-do practices to “pilot test” as an action research project within a content area or grade level team. Set up the re-do practice, collect data on how many students take advantage of the re-do policies and how the re-doing of work affects students proficiency in the standards. Examine the data and analyze what went well with the re-do practice(s) and what might be changed to improve it.  

4. Adopt a re-do practice in a content area or grade level team and implement it fully for a year, examining how it affects failure rates and students performance on assessments. 

Developing Lessons for Inclusion Classroom

Reflecting on Our Present Lessons

· What are the strengths of our lessons?

· In what areas might we deepen our work and take our lessons to the next level?

· What actions might we take to ensure that our lessons have common elements? Common approaches to high expectations?

Developing Lessons for the Inclusion Classroom

Next Steps

School:







Group:

Facilitator(s): 

	Objective
	Time Frame
	Steps to be Taken
	Follow-Up

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Content Planning Pyramid



Subject:














__________________

           What some students will learn 




Topic:






        






__________________

Teacher:














     __________________
          What most students
















    will learn















      (

   What ALL 

   students

   will

   learn

This is a recreation of the original Planning Pyramid from Schumm, J. S., Vaughn, S., & Harris, J.  (1997, July/August).  Pyramid power for collaborative planning.  TEACHING Exceptional Children.  19 (6).















Title of Your Unit Heretc "Title of Your Unit Here"
tc ""
Instructional Unit Resource Guidetc "Creating Instructional Unit Resource Guides"
Based on Principles of Universal Design and Differentiated Instructiontc "Based on Principles of Universal Design and Differentiated Instruction"
Authors’ Notes

Write a brief introduction for this project.
Tell what purpose the unit is designed for? When do you plan to teach the unit? How long will you spend on the unit? What do you hope students will gain from the unit?

Standardstc "Standards"
What standards will be met through this unit?tc "What standards will be met through this unit?"
List the state standards that will be met as a result of student learning in this unit. 
Somewhere on this page, include a web citation for interested readers to locate more information about the standards you’ve outlined.

Resources for locating state standards:
· Developing Educational Standards:  http://www.edStandards.org/Standards.html
· Ohio Dept. of Education:  www.ode.state.oh.us
Planning Pyramidtc "Planning Pyramid"
Describe the decisions you have made concerning the content of your unit that all students will know, what most students will know, and what some students will know.
 Resource:   Schumm, J.S., Vaughn, S., & Harris, J. (1997). Pyramid power for collaborative planning. Teaching Exceptional Children, 26(6), 62-66.
What should students know?  BIG IDEAStc "What should students know?"
Some students will knowtc "Some Students will know"
Most students will knowtc "Most Students will know"
All students will knowtc "All Students will know"
Teacher Librarytc "Teacher Library"
What materials and resources will be useful for teachers?tc "What materials and resources will be useful for teachers?"
Include a screen print and a brief description of one or more exemplary web sites.

Resources for locating instructional materials:
· 4 Teachers:  http://4teachers.org/ 

· 42Explore: Thematic Pathfinders: http://42explore.com/
· Blue Web’n: http://www.kn.pacbell.com/wired/bluewebn/  

· Google: http://www.google.com
· Kathy Schrock’s Guide for Educators: http://school.discovery.com/schrockguide/ 

· TrackStar: http://trackstar.hprtec.org
· Thinkfinity: http://www.thinkfinity.org
Learner Activitiestc "Learner Activities"
What materials and resources will be useful for engaging students in meaningful learning activitites?tc "What materials and resources will be useful for engaging students in meaningful learning activitites?"
Include a screen print and a brief description of one or more exemplary web sites or educational products.

Resources for locating instructional materials:
· Cool Spots 4 Kids: http://www.4kids.org/coolspots/
· Eduscapes: http://eduscapes.com/
· Yahooligans: http://yahooligans.yahoo.com/
· KidsClick: http://sunsite.berkeley.edu/KidsClick!/
Assessmenttc "Assessment"
What materials and resources will be useful for assessing student knowledge and skills?tc "What materials and resources will be useful for assessing student knowledge and skills?"
Some possible organizers for this page:

· Do they know it? (declarative knowledge)

· Can they do it? (skills)

· Application (near transfer/far transfer)

Resources for creating assessment materials:
· Rubric Tools: 
http://www.teach-nology.com/web_tools/rubrics/ OR http://rubistar.4teachers.org
· Scoring Guide for Student Projects: http://www.ncrtec.org/tl/sgsp/index.html
· Electronic Quizzes: http://www.funbrain.com OR http://quizstar.4teachers.org/ OR
                                             http://school.discovery.com/quizcenter/quizcenter.html
If students need test taking practice as a study strategy for mastering the content of the unit, then...try
· Quia: http://www.quia.com
Modificationstc "Modifications"
Planning for Academic Diversity

For students that cannot read at grade level...


Try text to speech http://www.readplease.com
If a student has difficulty comprehending the material...


Try study aids http://www.sparknotes.com
If students have difficulty mastering the vocabulary of the unit, some suggestions include...


Try a picture dictionary http://www.enchantedlearning.com/Dictionary.html

Try a talking dictionary http://www.webster.com/

Try the visual thesaurus http://www.visualthesaurus.com
If you have students who need the instructional materials in a language other than English...


Try Babel Fish http://babelfish.altavista.com
If you have students who have difficulty with handwriting, (either speed or accuracy), then...


Consider dictation http://www.idictate.com

Consider allowing them to speak their answers in Kidspiration http://www.inspriration.com
If you have students who need additional challenge, then...


Search Google or TrackStar for enrichment activities

For students who have difficulty with the calculating activities in this unit, try…


Using Webmath http://www.webmath.com

Using Ask Dr. Math http://mathforum.org/dr.math/
If your unit requires students to conduct research, you might want to...

Use the NewsTracker  http://my.yahoo.com
Use the Google Toolbar http://toolbar.google.com/
Use a simplified search engine http://yahooligans.yahoo.com/
Online accessible tools and links

· UDL Toolkits: Teaching Every Student      http://www.cast.org/teachingeverystudent/toolkits/tk_procedures.cfm?tk_id=21 http://www.cast.org/teachingeverystudent/toolkits/tk_introduction.cfm?tk_id=101
· Access Center: www.k8accesscenter.org OR http://www.k8accesscenter.org/documents/ Instructional%20Methods%20and%20Practices_3-16.pdf
· Access Center » States’ Top FIVE Most Commonly Reported Challenges:
http://www.k8accesscenter.org/index.php/access-in-action/states-top-five-most-commonly-reported-challenges/
· Ohio Resource Center: http://www.ohiorc.org
· Education World® : Professional Development Channel: http://www.education-world.com/a_curr/index.shtml
· CAST: General Education and Special Education Associations: http://www.education-world.com/a_curr/index.shtml
· The Learning Toolbox: http://coe.jmu.edu/LearningToolbox/printstrats.html
· Accessible Book Collection providing digital text to persons with disabilities
http://www.accessiblebookcollection.org/default.htm
· UNL | Cognitive Strategy Instruction: http://www.unl.edu/csi/index.shtml
· Power of 2: Online Training - Menu: http://www.powerof2.org/cgiwrap/powerof2/ modules/menu.php?id=4490
· Marzano Websites: http://www.rcs.k12.tn.us/rc/instruction/marzano_strategies.htm
· Graphic Organizers:  http://www.eduplace.com/graphicorganizer/ OR http://www.graphic.org/goindex.html
· Graphic Organizers Printables - Print them!: http://www.edhelper.com/teachers/ graphic_organizers.htm?gclid=COy3n5mSppECFQlxOAodakCHdg
· Graphic Organizers @Web English Teacher: http://www.webenglishteacher.com/graphic.html
· Graphic Organizers: http://www.ncrel.org/sdrs/areas/issues/students/learning/lr2grap.htm
· edhelper: http://www.edhelper.com/
· Access Center, Illuminations: Welcome to Illuminations: http://illuminations.nctm.org/
· RubiStar Home: http://rubistar.4teachers.org/index.php
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