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ABOUT THE FACILITATOR
Dr. Heather Boggs Sass began her career as a high school teacher, working both in urban and rural school settings and later served as a district curriculum supervisor. As a consultant for the Ohio Department of Education, she gave leadership to statewide career-focused school reform initiatives such as career pathways, High Schools That Work, and Tech Prep. In her present position as a School Improvement Consultant for High Schools That Work, Dr. Sass assists high schools in developing school improvement plans, conducts staff development workshops, and leads technical assistance teams. Dr. Sass holds a doctorate in educational policy and leadership from The Ohio State University, where her dissertation research focused on teams of teachers integrating academic and career/technical education. She is a nationally-recognized staff development provider in the areas of designing standards-based curriculum, actively engaging students through interdisciplinary projects, and building small learning communities and career academies.
STRAND OBJECTIVES
1. Analyze the characteristics of school culture that build motivation and activate the desire to learn in all students.

2. Examine the underlying principles and characteristics of an effective system of intervention.

3. Identify effective remediation/intervention strategies for targeted groups of students not performing at the proficient level.
4. Outline the steps for planning an effective system for intervention and resources that will support and deepen intervention practice.
PRE-WORK
Participants should read Chapter 5 from On Common Ground by Rick DuFour and others. Chapter 5 is entitled Masters of Motivation and was written by Jonathon Saphier. 
On Common Ground can be purchased at: 
http://www.amazon.com/Common-Ground-Professional-Learning-Communities/dp/1932127429
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To what degree does our school have a systemic approach for helping students who do not meet standards?

How would our school define the terms below?

· Remediation

· Intervention

· Extra Help

Who in our school takes responsibility for helping students who do not meet standards?

To what degree does our school communicate to students the messages below?

· “What we are doing here is important.” (School and the work that goes on in classrooms is essential to students now and in their future.)

· “You can do it.” (All students have the intellectual ability to do rigorous work and meet high standards.)

· “I won’t give up on you—even if you give up on yourself.” (It is our job as teachers and as a school to make sure that students reach proficiency.)
Reference: “Masters of Motivation” by Jonathon Saphier. Chapter 5 in On Common Ground: The Power of Professional Learning Communities, Edited by Richard DuFour, Robert Eaker, and Rebecca DuFour. 
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Building a Culture That Motivates All Students
An Effort-Based vs. and Ability-Based Approach
	Effort-Based Approach to Student Achievement
	Ability-Based Approach to Student Achievement

	Effort makes a difference. Academic ability can be grown. It is not how smart the child is, but how hard he or she works that determines success. All students are held to high expectations and offered opportunities to take challenging courses. 

Students learn at different rates and may not reach proficiency at the same time. A mistake is not an inability to perform, but a learning opportunity. For that reason, students may re-do work and retake tests.

Effort-based teachers are not necessarily unrealistic about their students’ capabilities, but they are unwilling to give up on them. Students are provided with extra help—during school, in the summer, and before- and after-school. 

Students can be motivated to come to the belief that their effort is worthwhile, even if they do not believe it at the time they enter school. 

Students are provided with extensive and specific feedback through the learning process to make corrections in their understanding and continue to learn. 

Teachers explicitly teach students how to exert effective efforts in learning—study skills, time management, problem solving, and note-taking.


	Students of high ability receive the highest marks and are selected to take the most challenging courses. Students perceived with less ability are put in classes with lower expectations. Any academic deficiencies students have are attributed to low ability.

Since time is the constant in learning, students that fail to finish assignments, score well on tests, or learn key concepts by the “due dates” receive failing marks with no second chances. 

Extra help opportunities are entirely the responsibility of the student. If they take advantage of them, that’s good; but no structure exists to ensure that students who need extra help get it.

Students have the responsibility to motivate themselves to learn. If they do not believe they can do well in school, they probably won’t. 

Feedback to students is limited, often occurring only in the form of a numerical or letter grade.

Teachers assume that students should have these skills by the time they get to high school.


Reference: “Masters of Motivation” by Jonathon Saphier. Chapter 5 in On Common Ground: The Power of Professional Learning Communities, Edited by Richard DuFour, Robert Eaker, and Rebecca DuFour. 
Beliefs That Support an Efforts-Based Culture That Motivates All Students

Core Belief: Ability and Achievement—Implications for Groups in the School Community
	Core

belief


	Implications for Attitudes and Behaviors

	
	administrators
	faculty & stafF
	students
	parents

	Ability & Achievement:

“All students can learn and meet high standards.”


	*All students are held accountable to high standards (i.e., there are high expectations for all students).

*Academic standards and expectations are clearly stated and communicated to faculty, students, and parents.

*Administrators believe that all students can learn regardless of SES, ethnic, racial, or family background—and they communicate this to faculty, parents, and students.

*Administrators accept “no excuses” for student failure.

*Administrators provide resources (e.g., time and materials) and structures (e.g., advisory programs, after-school tutoring) to support the learning of all students.
	*All students are held accountable to high standards.  Teachers do not “let students off the hook” regarding academic assignments.

*Teachers communicate academic standards and behavioral expectations to students and parents through rubrics and other appropriate devices.

*Teachers do not believe that a student’s success in school should be related to the student’s SES, ethnic, racial, or family background.

*Teachers accept “no excuses” for student failure; they do not seek scapegoats (e.g., lack of parental involvement, cultural background).

*Teachers provide students with the support necessary to attainment of high standards (e.g., special help, after-school tutoring, extra help).
	*Students know that the purpose of school is learning and that they are expected to achieve at high levels.

*All students know the standards that they are expected to meet in each content (subject) area.

*Each student believes that he or she is capable of learning — regardless of his or her race, ethnicity, and family background.

*Students understand that educators in their school will accept no excuses for failure to complete assignments and learn.

*Students know about and take advantage of the support provided by the school and their individual teachers in support of their reaching established standards.
	*Parents know that their children will be held accountable to high standards and expectations.

*Parents are clear about school and teacher expectations and about academic standards in all subjects.

*Parents believe that their children can learn and that it’s their job to support their children’s education.

*Parents understand that their children’s school and teachers accept no excuses for failure to complete assignments and attain established standards.  In turn, they accept no excuses from their children regarding academic or behavioral performance.

*Parents know about school and classroom supports for academic achievement, and they ensure that their children take advantage of these opportunities.


Source: SREB Leadership Module, “Creating a High Performance Learning Culture.”
Core Belief: Efficacy and Effort—Implications for Groups in the School Community

	CORE 
BELIEF
	Implications for Attitudes and Behaviors
	Implications for Attitudes and Behaviors
	Implications for Attitudes and Behaviors
	Implications for Attitudes and Behaviors

	
	administrators
	faculty & stafF
	students
	parents

	Efficacy & Effort: 
“The effort I expend has an impact upon my successful completion of assigned tasks (i.e., upon my achievement).”


	*School administrators believe that good teaching produces higher levels of student achievement; they communicate this to their faculties; and they hold individual teachers to high standards of performance.

*Administrators believe that their decisions and behaviors can make a positive difference in student achievement.  For each administrative rule, procedure, or policy, they ask: What impact will this have upon student learning and achievement?

*School leaders are data driven and engage in systematic analysis of student performance, disaggregated by gender and race.  They assist faculty and staff in using these data to make decisions that will support the learning of all subgroups of students.
	*Teachers believe that effective teachers can make a difference in student learning/achievement.

*Individual teachers believe that they can personally make a difference in student achievement (i.e., that their efforts will pay off in higher levels of student achievement).

*Teachers believe that student effort (not innate ability) is the critical factor in student achievement, and they communicate this to students through their words and actions.

*Teachers know that when students achieve mastery of skills and concepts associated with a content area, they are likely to become more confident that their efforts to learn this subject will pay off.  Hence, they structure their instruction so that students can achieve benchmarks, and they provide students frequent feedback on their progress toward attainment of these benchmarks.

	*Students believe that hard work pays off; that their learning and achievement will reflect the effort they expended. 

*Students do not “give up” on assigned learning tasks; they believe that persistent effort will lead to learning even the most difficult of tasks.

*Students know what it feels like to be a successful learner.  They know how to set learning goals and how to use feedback to determine their progress toward these goals.  
	*Parents believe that the time and effort their children invest in studying are related to achievement as reflected by test scores, report card grades, etc., and they communicate this belief to their children.

*Parents believe that they can make a difference in their children’s learning and achievement in school, and they are actively involved in supporting their children’s academic learning. 

*Parents are comfortable in communicating with their children’s school and teachers their perceptions of their child’s effort and efficacy in individual academic areas.




Source: SREB Leadership Module, “Creating a High Performance Learning Culture.”
Assessing What I Believe
Following are statements related to each of beliefs about student learning.  Read through each statement and circle the number that best answers the question Do I believe this is essential?  (Circle from 1 to 5; 5 = essential for learner success, 1 = not at all important.) 

Then with your own school in mind, circle the number that best answers the question Do I believe this is practiced in our school? (Circle from 1 to 5; 5 = clearly present in this school; 1 = not present at all.)

	Essential for Learner Success
	Statements Related to “Ability and Achievement” and “Power and Control”
	Practiced in Our

School

	   5     4     3     2     1
	A. All students are held accountable to high standards, i.e., there are high expectations for all students.


	  5     4     3     2     1

	   5     4     3     2     1
	B. Academic standards and expectations are clearly stated and communicated to faculty, students, and parents.


	  5     4     3     2     1



	   5     4     3     2     1
	C. Faculty and staff believe that all students can learn regardless of socioeconomic level or ethnic, racial, or cultural background.


	  5     4     3     2     1

	   5     4     3     2     1
	D. No one—not teachers, students, parents, nor administrators—offers excuses for student failure.
	  5     4     3     2     1



	   5     4     3     2     1
	E. Resources and support (e.g., computer-assisted practice, after-school tutoring) are available as support to students who need extra assistance in meeting standards
	  5     4     3     2     1



	   5     4     3     2     1
	F. Administrators, faculty, and staff believe in the power of good teaching.  They believe that good teaching makes the biggest difference in student success.


	  5     4     3     2     1

	   5     4     3     2     1
	G. Individual teachers throughout the school believe that they can personally make a difference in student achievement.


	  5     4     3     2     1



	   5     4     3     2     1
	H. Students believe that hard work pays off; that their learning and achievement will reflect the effort they expend.  


	  5     4     3     2     1

	   5     4     3     2     1
	I. All students in the school know how to set goals for their own learning.  Teachers provide them with feedback and help them assess their progress toward their goals.
	  5     4     3     2     1



	   5     4     3     2     1
	J. Parents believe that the time and effort their children invest in studying are related to achievement as reflected by test scores, report card grades, and other measures.  


	  5     4     3     2     1




Source: SREB Leadership Module, “Creating a High Performance Learning Culture.”
Actions for Creating an Efforts-Based Culture That Motivates All Students

	Action Areas
	Examples
	Observable Behaviors

	Interactive Teaching Behaviors
	· Patterns of Calling on Students

· Responses to Student Answers

· Giving Help

· Dealing with Errors

· Offering Feedback on Student Performance

· Displaying Tenacity


	

	Classroom Structures and Procedures
	· Grading

· Re-Teaching Loops
· Redos and Re-Takes

· Grouping

· Rewards


	

	Classroom Climate and Personal Relationship Building
	· Community
· Ownership

· Risk-Taking


	


Reference: “Masters of Motivation” by Jonathon Saphier. Chapter 5 in On Common Ground: The Power of Professional Learning Communities, Edited by Richard DuFour, Robert Eaker, and Rebecca DuFour.
Actions for Creating an Efforts-Based Culture That Motivates All Students, page 2

	Action Areas
	Examples
	Observable Behaviors

	Explicit Teaching of Effective Effort
	· Time
· Focus

· Resourcefulness

· Strategies

· Use of Feedback

· Commitment

	

	School-Wide Structures
	· Motivational Boot Camp

· Assignment of Teachers

· Course Schedules

· Grouping

· Identification of At-Risk Students and the Provision of Extra Help


	


Reflection:

· Which behaviors are in evidence at your school? What is the consistency with which the behaviors occur?

· Where are your strengths? Where are your areas for improvement?
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Early Adolescent Motivation
Aligning Research and Practice

	Research
	Practice

	Early adolescents, like all humans, are driven by universal needs. Creating a classroom in which students can satisfy their needs as they learn will result in better student performance.


	

	The emotional component of early adolescents’ brains is especially active. 


	

	Motivation is an emotional process. Powerful emotions create a “here and now” orientation, so students benefit from direct teaching of goal setting and future planning, which are learned skills.


	

	There is a strong link between positive relationships and high academic achievement. Positive relationships build internal motivation. 

Strong positive adult relationships can overcome serious student deficits.


	

	Language can encourage or discourage faltering students. Choosing the right words and phrases to motivate students can improve performance. 

	


References:
Activating the Desire to Learn by Bob Sullo. Association for Supervision and Curriculum Development, Alexandria, Virginia, 2007.

The Human Connection: Understanding and Changing Human Behavior by Joyce Divinyi. www.thehumanconnection.net. 
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Reflection and Preparation for Team De-Briefing Session A:

Building a School Culture That Motivates All Students

Given the classroom, school, and district characteristics necessary to create a culture that motivates all students, what are the specific areas in which your school can improve? 

	Strengths We Can Build On
	Actions We Can Take to Improve

	
	


· What ideas will you share with your team during the de-briefing?
· What information do they need to know that was presented or discussed in this session?

· What ideas for possible actions will you share with them?
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Principles for Building a System of Intervention

	Principle
	Description

	Comprehensive


	

	Well-Organized


	

	Clearly Communicated


	

	Data-Driven


	

	Mandatory


	

	Well-Balanced in Approach


	

	Tiers of Intervention to Meet Varying Needs
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Intervention Assistance Teams: Who should be responsible for intervention?
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[image: image7.wmf]Assessment Data to Identify Students in Need of Intervention

· Data collected prior to entering in your school
· Standardized and other test data

· Data collected in classes about student progress

· Consistent, frequent assessments to determine when students need intervention, such as three-week common assessments 
· Data for monitoring student progress while in the intervention 
· On-going data about the effectiveness of your system, such as survey data and MMGW Data Tools
	Data To Which We Currently Have Access 
	Actions We Can Take to Improve

	
	


· What are your current successes in collecting and analyzing data?

· How does your use of data inform the intervention process?

· What actions might you take to improve your use of data in the intervention process?

Strand 4 – Effective Remediation and Intervention Strategies
How Will You Keep Track of and Communicate Students’ Progress to All Stakeholders?

[image: image8.wmf]Check those items that you currently use to monitor or communicate student progress. Place a plus mark (+) beside those that you would like to use. 
_____
Weekly grade updates

_____
Three-week progress reports

_____
Student alert forms

_____
Success contracts

_____
Conference records

_____
Report cards

_____
Daily attendance records

_____
Discipline records
_____
Other:
· Who are the stakeholders? When should they be informed about this process?
· What actions might you take to improve the way you currently keep track of and communicate student progress to all stakeholders?

Strand 4 – Effective Remediation and Intervention Strategies
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Student Alert Form
Date:

Student:



ID Number:

Subject:



Period:

Dear Parent/Guardian,

You are the key to your student’s success in school. We feel your student is not working up to his/her potential and needs your encouragement to be successful. Your student’s present grade in (this subject) is (x). This grade has dropped because of:

_____
Missing assignments including:

_____
Lack of preparation for class including:

_____
Low test/quiz/project scores

_____
Absence from class

_____
Inappropriate behavior including:

_____
Off-task behavior such as:

_____
Other:

Additional Comments:

Extra Help Needed: We recommend your student use the following extra help strategies . . .
Please support your child in attending extra help and turning his/her performance around. You may contact us with questions or concerns at (Number) or (e-mail).

Sincerely,

(Teacher Signatures)

Strand 4 – Effective Remediation and Intervention Strategies
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Success Contract
Date:




Scheduled Review Date:

Student:



ID Number:

Student Strengths:

	Student Goals
	Steps to Meet Goals
	Responsible Party
	Progress at Review

	1.
	a.

b.

c.

d.
	
	

	2.
	a.

b.

c.

d.
	
	

	3.
	a.

b.

c.

d.
	
	

	4.
	a.

b.

c.

d.
	
	


Additional Comments:

Signatures

Student:
__________________________________________________________

Parent/Guardian: ______________________________________________________

Teachers:
__________________________________________________________



__________________________________________________________

__________________________________________________________
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Conference Record
Date:






Student:



ID Number:

Parent/Guardian Present:

Conference Initiated by:

Staff Present:

	_____  English

_____  Social Studies

_____  Math
	_____  Science

_____  Dean

_____  Counselor
	_____  Other

_____  Other


Purpose:

	_____  Academic

_____  Attendance
	_____  Discipline

_____  Parent Request
	_____  Other


Data Presented:

	_____  Classroom performance

_____  Attendance

_____  Behavior
	_____  Grades

_____  Homework

_____  Notebook
	_____  Referral

_____  Health Concerns

_____  Other


Other Topics Discussed:

Action Plan/Comments:
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Prevention: Keeping Students From Being “At-Risk”

	Prevention Strategies
	Description

	Direct teaching of effective learning strategies—the Habits of Success
	

	Classroom Interventions—Teachers as Prevention Specialists
· ABC and Not Yet

· Redoing Work

· The Power of I

· Standards-Based Grading


	

	Summer Bridge
	

	Advisory and Student Mentoring
	

	Transfer Programs for New Students
	

	Other:
	


[image: image11.wmf]Habits of Success

What are the HABITS that help students Create Relationships?

· Working in teams: developing the ability to work in teams; working in a collaborative team setting.

· Being responsible: developing a sense of responsibility to and for those around them; building trust among peers and adults; building rapport.

· Communicating effectively: listening actively, forming an opinion, expressing in a non-confrontational manner; resolving conflict.

What are the HABITS that help students Study, Manage Time and Get Organized?

· Managing time: knowing how to spend their time and getting value out of their time.

· Keeping up with materials: supplies, notebooks, backpacks, homework.

· Using effective study skills: preparing for tests, note-taking, outlining, questioning, study teams.

What are the HABITS that help students Improve Reading and Writing Skills?

· Revising writing to meet standards. 

· Using writing to learn the content in every class. 

· Using reading strategies to learn the content in every class.

What are the HABITS that help students Improve Mathematics Skills?

· Solving problems: being able to deal with non-routine problems and problems with insufficient or extraneous information.

· Estimating/predicting: having a sense of whether solutions are reasonable. 

· Synthesizing information: actively looking for connections between different mathematical ideas.

· Computing: developing an understanding of computation processes rather than memorizing algorithms. 

What are the HABITS that help students Set Goals and Plan for the Future?

· Being accountable: to oneself and others- to one’s own learning and the future; to be self-motivated.

· Setting goals and Planning: setting short- and long-term goals and being able to plan how to reach them.

· Making real-world connections: understanding that success and failure in school affects success and failure beyond high school.

What are the HABITS that help students Access Resources?

· Identifying appropriate questions to find information.

· Negotiating: locating appropriate information from a variety of sources, including technology.

· Researching: reporting appropriate information and drawing conclusions, giving credit to others for their ideas.

· Analyzing – evaluating the quality and relevance of materials.

Providing Students with More Than One Opportunity 

to Meet High Standards

ABC and “Not Yet”—Asking students to re-do work to meet proficiency 

Although most districts throughout the country have developed or adopted a series of standards and benchmarks for most courses, teachers have not been trained to move those standards into the classroom in any way other than curriculum. Standards-based education involves establishing content standards and benchmarks, but it also involves standards-based teaching and learning. 

In order to have true standards-based teaching and learning, the key is for all students to meet these standards at the proficient level. Schools have adopted the content standards, but not the teaching and learning standards. 

When schools are completely standards-based, with content, process and learning standards, systems have to be put into place that not only measure how well students perform on the standard, but must also offer opportunities for students who actually perform below the standard to have extra help and time to redo assignments to get them to reach the standards. Although this may seem impossible in some teachers’ eyes, most schools can do a much better job than they are currently doing to assure that almost all students reach this level. 

Why Redoing Work is Essential to Helping More Students Meet Standards

· Asking students to redo, polish and perfect their work is part of successful classrooms, particularly in schools of high-minority, high-poverty

· Redoing a few pieces of written work a few times results in greater learning than writing many pieces that are graded once each

· Providing specific information about learning in terms of particular objectives increases achievement

· Using feedback is the single most powerful innovation to enhance student achievement

· Instilling a sense of persistence in struggling students can replace hopelessness

How can schools make this shift in thinking? 

Turn your school into one where Failure is Not an Option!
Schools must develop teaching and grading strategies and extra help programs that provide opportunities for revising or re-doing work to meet content standards. Schools must also begin to examine their goals and priorities concerning teaching and learning to standards. Schools can do this by redefining high expectations as meeting grade-level standards at the proficient or advanced level. Schools must also embrace the idea that 

Zeros Aren’t Possible!

Schools have to create a culture of high expectations where teachers are confident and supported when they tell students that there are “No excuses!” and that they “…don’t get to choose not to work.”  This practice will work to improve the quality of all student work when implemented with integrity. 
Key Elements of an Effective Re-do Policy
These elements of re-do policies provide descriptions of school programs that are working toward this effort. None is perfect; none can be duplicated exactly due to different school populations, resources, etc., but they are ideas that are being implemented in real schools that are working for teachers and students to meet their goals.

1. 
Students no longer receive zeros when work isn’t turned in; they don’t have an option not to turn in work.

2.
Late work is just that – late – but it must be completed if teachers are to correctly determine if students know and understand the standards being taught and assessed.

3. 
Students must be given extra help opportunities (required) to complete the work during the school day (not during the class – ever), after school, Saturday School, or whatever fits your school’s possibilities. (This piece is completely up to schools to determine how this help can best be delivered).
4.
Consequences change for students not having work ready to turn in on time: 
· Require students to stay after school in an extra help setting to complete work 
· Require students to attend an extra help class during the school day 
· Some policies state that students are not allowed to participate in any extra-curricular activity (sports, band, chorus, clubs – events and practices), if they are missing any assignments or have attempted to turn in poor quality work.

· Must contact students’ parents and solicit their assistance  – this must begin early and will have the greatest impact.

· Requires a parent conference at a pre-determined number of missed assignments or failed tests, etc.

5. Students will receive an “I” on any assignment not turned in, and One or more “I”s will result in an “I” grade for any report period.

6. Tests may be excluded from the policy.

· Teachers may choose to give students opportunities to raise test scores by coming in during extra help times.

· Some teachers already allow students to make up tests in order to pass, and this practice should continue if it is working. 

7. Students never receive an F if an assignment is completed within the year or semester (determined by each school as appropriate).

8. A few students will still fail no matter what you do. So…..

· Final report cards have asterisk or note reporting to parents that the F is a result of failure to complete work.

“In standards-based classrooms, students have the opportunity to continuously revise and improve their work over the course of several days.”
Doug Reeves, Making Standards Work. Advanced Learning Press, Englewood, Colorado. 2003.

[image: image12.wmf]“Have you heard these protests against re-doing work?” 
	Point
	Counterpoint

	Allowing students to redo work fails to teach them a sense of responsibility and accountability. 
	The greater responsibility is in persisting in completing work until it meets standards, which also builds internal motivation.
All students need to be held responsible for not only turning in work, but for doing quality work, which make take some students more time than others. 

	Allowing students to redo work fails to prepare them for the real world.
	There are many situations in the real world in which redoing is allowed, and even expected. Redoing work is an important part of the learning process and part of most professional training programs. 



	Allowing students to redo work isn’t fair to students who get it right the first time.
	The issue is whether we are assessing students in relation to each other or in relation to the standard. If our goal is to get all students meeting standards, the reward for the student who gets there more quickly is that they do not have to redo the work, and can use the time for enrichment activities. The final grade in a standards-based classroom reflects the degree to which the student met the standard rather than how quickly they achieved it in relation to other students.



	It is the “fault” of the student for not getting it right the first time. 
	Sometimes whether or not a student masters a standard is due to circumstances beyond their control. Students may have had poor instruction in previous courses or fundamental skills or concepts. They may need more time or a different instructional method to understand. 



	It’s too much work for the teacher.
	There are many ways to manage redoing work that can lead to greater efficiency in getting students to meet standards.




Setting Up Policies for Re-doing Work
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Checklist of Actions

__________
Write out your rationale for providing opportunities for redoing work:

· To provide the feedback and re-teaching needed to help all students meet standards

· To set high expectations and not let students get by without doing work

· To affirm, especially with struggling students,  that you believe students can do the work and meet high expectations—by not giving up on them!

· To help students develop internal motivation and persistence in their learning

__________
Write out your expectations for redoing work, paying careful attention to ensure that the language encourages students’ efforts.

· What work will be redone, formative vs. summative assessments (Not all work should necessarily be offered for redo. The key is to get more students meeting standards.)

· Set up assignments and assessments with redo in mind. Code items by standards so that students can redo just the parts of the assessment on which they did not meet standards. Construct different versions of assessments for redo. Consider different test formats for redo. For example, require students to do a written analysis of their errors on a test, explaining what they did incorrectly and the concepts that were being assessed. Have them explain what they would do differently next time. Grade the analysis as you would a test.

· How the redoing process will affect the grading of the work. If grades are to reflect students’ proficiency on the standards, the highest grade must be given. Averaging two grades does not give an accurate assessment of the proficiency obtained.

· How re-teaching, feedback loops, or reflection on previous work will occur (Redoing work is not merely REPEATING work!).

· Develop redoing work forms, with parent signature if appropriate

· Place constraints on redoing work to exercise professional discretion when needed. Be practical. Sometimes students “blow-off” assignments and abuse the redoing opportunities. Handle this as a character issue and talk with the student. Rescind the redo opportunity if needed.

Checklist of Actions (continued)

__________
Inform students and parents about your expectations in a variety of ways. Carefully construct language to encourage students’ effort.

· Course syllabi

· Special communication (hard-copy or e-mailed letter)

· Presentations at orientation, open house, or student/teacher conferences

__________
Set up the extra help needed to support re-doing work and the consequences for students who do not redo the work when “required” to do so

· “Require” after-school sessions or periods during the school day for students not completing work.

· Inform parents when work needs to be redone. Help students develop a plan with deadlines and specific steps.

· No participation in extra curricular activities with incomplete or below-quality work.

· Parent contacts and involvement in the process (alert forms, improvement contracts)

· Incomplete work will result in no term grade.

· Term grades that are “F’s” because of incomplete work are asterisked and marked.

__________
Collect data on your redo expectations and evaluate how well they are working

· Number of students completing redos

· Number of students who improve grades as a result of redo

Resources for Further Learning about Re-doing Work

· Fair Isn’t Always Equal: Assessing and Grading in the Differentiated Classroom by Rick Wormeli. Stenhouse Publishers, Portland Maine, 2006. Chapter 10, “Conditions for Redoing Work for Full Credit.”

· On Common Ground: The Power of Professional Learning Communities. Richard DuFour, Robert Eaker, and Rebecca DuFour, Editors. 2006. Solution Tree, Bloomington, IN. Chapter 5, “Masters of Motivation” by Jonathon Saphier. 

· Developing Grading and Reporting Systems for Student Learning by Thomas R. Guskey and Jane M. Bailey. 2001. Corwin Press, Inc., Thousand Oaks, California. Chapter 6, Grading and Reporting Methods II: Standards-based, Pass/Fail, Mastery Grading, and Narratives. 

Academic Discipline in the Mathematics Department

We enforce discipline consequences in response to students to shape positive student behavior. Our academic discipline policy is as follows: 

Mathematics is a constant building process that utilizes skills and concepts from earlier learning. It is imperative for students to:

· Come to class each and every day

· Complete class work in class

· Complete homework on a daily basis

To assist students in understanding that learning is important and build self-discipline, if a student fails to turn in 80 percent of the homework assignments in any week, they will spend one hour with the instructor after school to get caught up. If the student earns less than a C on a test or quiz they will spend 1 hour after school with the instructor to learn the material and retake the assessment. Failure to come to the help session will result in a behavior discipline referral. 

Anacortes High School, Anacortes, WA

Extra Help and Tutoring
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Oak Harbor High School, Oak Harbor, WA

Sample Retake Agreement

Test/Composition Retake Agreement

Freshman English

Test Title:





Name:

Period:






Date:

In order to retake a test, each student must fill out the “Test Retake Agreement” form and complete the review and study listed on this sheet. This must be turned in before you retest. You may retest once, so make it count. You will receive the highest grade you earn. Your teacher reserves the right to deny a student a retest if there is evidence of no effort to improve.

My original score was: 

The areas on which I did poorly were:

In order to improve my score I will complete the following review/study:

Record of review/study times: 

Date:


Time of Study:


Signature of Adult:

Describe what you did during this time (read, Cornell review, flash cards, etc.)

Date:


Time of Study:


Signature of Adult:

Describe what you did during this time (read, Cornell review, flash cards, etc.)

Please use the back of this form for any additional study or work periods.

Streamwood High School, Streamwood, IL

SAMPLE LETTER TO BOARD MEMBERS

Dear Board of Education Members:

Right Choice High School’s mission is to prepare all students for success in rigorous courses in high school.  In order to make this vision possible, we are going to need to find ways to assist all of our students in meeting the high standards of work necessary to meet this challenge.

As a member of the High Schools That Work network of schools, our aim is to increase student achievement by providing rigorous academic courses that meet state and local standards, and teach in such a way as to engage more students in interesting work.  This work will take effort on the part of teachers and our students.  Learning is the result of effort, and even more effort is required if students are behind.  With that in mind, we plan to assist those students who need additional help to meet those rigorous standards and produce quality work that is necessary in high school, post secondary education and the world of work.

One of the biggest changes that may affect your student is that Right Choice High School will no longer accept work that is below a minimum level.  Students will have to redo work that does not meet these requirements, and zeros will not be allowed.  We know that in the past many students have not had work done on time or not completed work at all, and they have received zeros.  This practice was used in hopes to help students understand the consequences of not doing acceptable work.  This practice has not been successful in getting all students to complete acceptable work, and many students leave having completed few if any challenging assignments and are completely unprepared for the new level. RCHS  wants all our students to be successful, and we will need your support.  

Please find attached the No Zero Policy we plan to implement at RCMS during second semester.  It is important for everyone to understand that the bar has been raised here at RCMS , but that we are going to assist students in reaching those high expectations.  We know that we can count on your support in the difficult road ahead as we assist our students and parents with the new expectations and this policy.

Sincerely,

SAMPLE LETTER TO PARENTS

Dear Parents:

Right Choice High School’s mission is to prepare all students for success in rigorous courses in high school.  In order to make this vision possible, we are going to need to find ways to assist all of our students in meeting the high standards of work necessary to meet this challenge.

Our school is a member of a network of middle schools aimed at increasing student achievement by providing rigorous academic courses that meet state and local standards, and teaching in such a way as to engage more students in interesting work.  This work will take effort on the part of teachers and our students.  Learning is the result of effort, and even more effort is required if students are behind.  With that in mind, we plan to assist those students who need additional help to meet those rigorous standards and produce quality work that is necessary in high school, post secondary education and the world of work.

One of the biggest changes that may affect your student is that Right Choice High School will no longer accept work that is below a minimum level.  Students will have to redo work that does not meet these requirements, and zeros will not be allowed.  We know that in the past many students have not had work done on time or not completed work at all, and they have received zeros.  This practice was used in hopes of helping students understand the consequences of not doing acceptable work.  This practice has not been successful in getting all students to complete acceptable work, and many students leave having completed few if any challenging assignments and are completely unprepared for the new level.  RCHS wants all our students to be successful, and we will need your assistance.  

Please read the attached No Zero Policy and discuss it with your child.  It is important for everyone to understand that the bar has been raised here at RCHS, but that we are going to assist students in reaching those high expectations.  Once you have read the policy and discussed it with your student, please have your student sign that he/she understands the policy and that you do as well by your signature.  

Sincerely,

Right Choice Principal

Strategies for Re-doing Work

Steps for Setting Up Re-Do Policies

Improving student achievement means that we often have to motivate colleagues to consider new ideas and perhaps even do something they are originally against doing. Their hesitation can be based on ignorance, fear, distrust, worries about an increased workload, or complacency. The following steps help focus teachers on clear goals and get them thinking about building on their successes to take action that will improve all students’ learning.

1. Begin with data. Are your course failure rates high? Are students performing poorly on state or standardized tests because they are not reaching proficiency? Be clear about the need for re-do opportunities.

2. Share what is already being done with re-doing work. Individually, teachers may already be using re-do opportunities. Discuss the circumstances under which teachers have students re-do work and the number of students taking advantage of those opportunities. Note the impact of those teachers’ re-do practices on their failure rates.

3. Choose one or two re-do practices to “pilot test” as an action research project within a content area or grade level team. Set up the re-do practice, collect data on how many students take advantage of the re-do policies and how the re-doing of work affects students proficiency in the standards. Examine the data and analyze what went well with the re-do practice(s) and what might be changed to improve it.  

4. Adopt a re-do practice in a content area or grade level team and implement it fully for a year, examining how it affects failure rates and students performance on assessments. 

Strand 4 – Effective Remediation and Intervention Strategies

Reflection and Preparation for Team De-Briefing Session B:

Components of a Comprehensive System for Intervention
Given the strategies for a well-organized, early warning system for intervening when students do not meet standards, what are the specific areas in which your school can improve? 

	Strengths We Can Build On
	Actions We Can Take to Improve

	
	


· What ideas will you share with your team during the de-briefing?

· What information do they need to know that was presented or discussed in this session?

· What ideas for possible actions will you share with them?

Extra Help Strategies for Students Who Are More Than Two Grade Levels Behind
	Strategy
	Advantages
	Challenges

	Work with feeder school staff to better prepare students for entrance into your school.
· Indicators for school readiness

· Vertical curriculum alignment

· Assessments to measure indicators and identify students needing extra help
	
	

	Develop a summer bridge program.

· Identify students and hold conferences with parents.

· Develop curriculum around standards for high school readiness.

· Add study skills and support adjustment to high school
	
	

	Create a “double dose” for reading and mathematics.

· Enroll students in a second course that is a lab-type setting for elective credit. Pre-teach the next day’s lesson in the support class. 

· Offer catch-up courses on the first semester of a double block.


	
	

	Other:


	
	


Extra Help Strategies for Students Who Are One or Two Grade Levels Behind
	Strategy
	Advantages
	Challenges

	Offer a support class.

· Teach study skills and reading to learn strategies

· Monitor homework

· Help students set goals or develop learning contracts
	
	

	Offer on-line tutoring or computer-assisted instruction.

· Carefully select programs and Internet sites that match curriculum: tutor.com, toptutors.com, smartthinking.com, Cognitive Tutors, and HOTS (Higher Order Thinking Skills) to try to find the system and lessons that most closely match your curriculum standards. 

· Make sure to create clear links between the self-paced lessons and regular class work.
	
	

	Offer Mastery Learning in mathematics.
· Develop pacing guides and common unit assessments

· Create a schedule that allows for regrouping of students

· Regroup students every grading period.

	
	

	Other:


	
	


Extra Help Strategies for Students Who Fall Behind in Courses

	Strategy
	Advantages
	Challenges

	Build an enrichment or extra help period into the school day.
· Take minutes from each period to create enrichment time (beginning of school day or during lunch hours)

· Rotate time for each class or develop a system for connecting students with teachers

· Rotate time with advisory—Advisory, Privileges, and Interventions
	
	

	Offer tutoring by teachers, volunteers, mentors, or peers.

· Train tutors in specific skills they need to teach (e.g., decoding, reading for meaning)

· Provide time for students to reflect and improve practice.

· Schedule sessions at least three times a week
	
	

	Offer after-school or before-school sessions.

· Plan carefully to identify needs, goals, best times, costs, academic focus

· Provide links between extended time and regular academic program (e.g., homework assistance)

· Ensure that there is a well-defined organizational and management structure.
	
	

	Other:


	
	


Intervention Strategy Planning Form
	Why?
	Who?
	What?
	Who?
	When?
	Where?
	How?

	What is the need?
	Who is the targeted group?
	What strategies will be needed?
	Who will provide the services and be responsible for the outcomes?
	When does the intervention need to occur? What are the timelines?
	Where are the services to be provided?
	How will the intervention be monitored and evaluated for its effectiveness?

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Strand 4 – Effective Remediation and Intervention Strategies

Resource List
Activating the Desire to Learn by Bob Sullo. Association for Supervision and Curriculum Development, Alexandria, Virginia, 2007.

The Human Connection: Understanding and Changing Human Behavior by Joyce Divinyi, 2004. Available from: www.thehumanconnection.net.

On Common Ground: The Power of Professional Learning Communities, Edited by Richard DuFour, Robert Eaker, and Rebecca DuFour. Solution Tree, Bloomington, Indiana, 2005. Chapter 5, Masters of Motivation by Jonathon Saphier. 

Partners in Learning: From Conflict to Collaboration in Secondary Classrooms by Carol Miller Lieber. Educators for Social Responsibility, Cambridge, Massachusetts, 2002. Available from the website: www.esrnational.org.

Response to Intervention (RtI). Resources for state departments and others. www.nasdse.org.

Using Small Learning Communities with Extra Time and Extra Help in Core Subjects to Meet the Needs of Students Without Tracking by James McPartland, Johns Hopkins University. Available online from the Northwest Regional Education Laboratory, 
http://www.nwrel.org/scpd/sslc/issue_papers/issue_paper_5_extra_time.pdf. 

Whatever It Takes: How Professional Learning Communities Respond When Kids Don’t Learn by Richard DuFour, Rebecca DuFour, Robert Eaker, and Gayle Karhanek. National Educational Service, Bloomington, Indiana, 2004.

Resources for Extra Help

Southern Regional Education Board (SREB) Publications Available at www.sreb.org

· Getting All Students Ready for Algebra I: What Middle Grades Students Need to Know and Be Able to Do

· Getting All Students Ready for College-preparatory/Honors English: What Middle Grades Students Need to Know and Be Able to Do

· Getting Students Ready for College-preparatory/Honors Science: What Middle Grades Students Need to Know and Be Able to Do

· Implementing a Support Class

· Video: Extra Help Systems: Making a Difference for Students

· Site Development Guide #6: Extra Help and Time

· Using Rigor, Relevance, and Relationships to Improve Student Achievement: How Some Schools Do It
Effective Remediation
Next Steps

School:







Group:

Facilitator(s): 

	Objective
	Time Frame
	Steps to be Taken
	Follow-Up
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Workshop Format





Thursday, February 21, 2008





Concurrent Session A:  9:30-11:30 a.m.


Building a School Culture That Motivates All Students


Analyze the characteristics of a classroom, school, and district culture that enhances academic motivation and increases student achievement.





Team De-Briefing - Session A: 11:30 a.m.-12:15 p.m.


Meet with your team in Great Hall C.





Concurrent Session B:  1:30-3:30 p.m.


Components of a Comprehensive System for Intervention


Analyze effective strategies for a well-organized, early warning system for intervening when students do not meet standards, including assessment, prevention, and monitoring.





Team De-Briefing - Session B: 3:30-4:30 p.m.


Meet with your home team in Great Hall C.











Friday, February 22, 2008





Team Report Out – Day 1: 8:00-9:00 a.m.


Meet in assigned team groups – see agenda for locations.





Concurrent Session C: 9:00-11:00 a.m.


Putting It All Together: Intervention Strategy Planning and Resources for Deepening Practice


Evaluate specific intervention strategies for varying levels of need and outline a planning process for organizing those strategies into an overall intervention strategy. Review resources for planning and implementing an intervention system.





Team De-Briefing - Session C: 11:00a.m.-12:00 p.m.


Meet with home team in Great Hall C.








Oak Harbor High School Extra Help and Tutoring


Helping Students Reach a Higher Standard





Student Name:					Need Transportation: Yes____No____


Class:			Teacher:				Current Grade in Class: ______


Date Assigned:	Date to be Completed:		Hours Assigned:





Work to be Completed/Student Need:			Tutoring Location: 











Attendance Documentation:


Date:				Time Attended:			Initials:








Signatures:





Student:			Teacher:				Parent:
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